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ABSTRACT 

Eka Hermansyah 

04212210009 

eka.hermansyah@uiii.ac.id 

MA in Education 

Universitas Islam Internasional Indonesia 

 

The study investigates the pathways between parent attachment and student well-

being in Mataram, focusing on the mediating roles of teacher-student relationships and peer 

attachment. Well-being is an urgent topic to raise because of its ability to prevent mental 

health issues. Understanding well-being well will be an advocacy for policy makers to 

prevent mental health problems in the educational context. Most research has looked at the 

influence of social and attachment on well-being, but analysis of the conceptualization of 

attachment models experienced by adolescents at school is still very rarely carried out. 

Using the school well-being model by Konu & Rimpela (2002), a quantitative approach 

with a non-experimental design was employed, using multi-cluster sampling to select 481 

high school students from seven schools in Mataram as participants. The data were 

analyzed using descriptive statistics and linear regression with PROCESS mediation tools. 

The analysis revealed significant relationships between parent attachment and both 

mediators (peer attachment and teacher-student relationship), which in turn correlate to 

students' well-being directly or indirectly. In this research, teacher-student relationship 

mediation has a higher coefficient value than peer attachment on the relationship between 

parent attachment and students' well-being. The study concludes that attachment formed 

with parents, teachers, and peers substantially impacts the well-being of students, 

highlighting the importance of these relationships in educational settings. Future research 

is suggested to explore these dynamics further, particularly through longitudinal studies 

and in different cultural contexts. 

Keywords: parent attachment, teacher-student relationship, peers attachment, 

students well-being. 
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CHAPTER I 

INTRODUCTION 

Beyond academic necessity, this study was held because of the significant 

topic to discuss. Well-being has emerged as a critical concern due to the rapid 

changes in contemporary society, which have increased vulnerability to mental 

health issues. This issue transcends the educational sphere, representing a 

multisectoral concern that warrants thorough examination. The urgency I perceive 

in this matter forms the foundational basis for my exploration of this topic. 

This chapter discusses the background of the research from both an 

educational perspective and a broader context to demonstrate the urgency of the 

study. Additionally, it outlines the objectives and research questions, which are the 

primary focus within the extensive discourse on well-being. Finally, the chapter 

addresses the expected theoretical and practical implications and benefits of this 

research. 

1.1 Background 

“It takes a village to raise a child.” That this timeless African proverb illustrates 

that a child who is the successor to the nation is the communal responsibility of all 

levels of society (Reupert et al., 2022). Parenting is not only the responsibility of 

parents, education is not only the responsibility of educational institutions, 

character formation is not only the responsibility of society. Social space has a 

significance influence on children condition (Zaatari & Maalouf, 2022). Giving 

children a sense of comfort and shaping their personality (Han & Kim, 2018). 

Paying attention to the involvement of each component is a crucial aspect in 
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developing ideal individuals (Yogman et al., 2018). Because currently the threat of 

child growth are very varied and one of them is the issue of mental health. 

Adolescents, individuals aged between 12 to 18, are vulnerable to 

experiencing mental health issues in the upcoming period (Miller, 2016). The 

increasing prevalence of mental health issues among adolescent has generated 

worldwide concern, leading experts across the globe to pay attention. This issue is 

becoming increasingly serious due to the projected two-fold increase in the 

prevalence of inadequate mental well-being among young adults during a portion 

of their day. A comparison of mental health issues between the late 19th and 20th 

centuries shows an expected increase between 2018-2020 compared to 1993-1999 

(Udupa et al., 2023). Individuals belonging to Generation Z exhibit higher levels of 

mental illnesses and self-harm (Udupa et al., 2023).  

The adolescents continue to grapple with challenges and well-being is 

needed as they transition into adulthood (Lestari, 2023). Based on data provided by 

the World Health Organization (WHO), it is projected that over 300 million 

individuals globally will experience the effects of depression (Quinlan & Hone, 

2020). There are 300 million people who are at risk of experiencing disability due 

to the mental problems they experienced as teenagers. Hence, it is expected that the 

majority of modern learners will encounter burnout before completing their 

education (Quinlan & Hone, 2020). Focusing on the issue of "morbidity" among 

youth, there is a growing concern about the well-being of students in the context of 

education, particularly in modern countries (Hoferichter et al., 2021).  

Addressing this issue is a shared responsibility and conretn to the students' 

environment is important. Through the ecological perspective proposed by 
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Bronfenbrenner, it clearly describes the social space that influences children. On 

the micro-scale, pupils generally connect with their caregivers primarily inside of 

the home, while they engage with their friends and teachers both in and out of 

school. At the meso level, parents, teachers, and their peers engage in relationships 

(Łukasik, 2021; Zaatari & Maalouf, 2022). Understanding children's environment 

helps us to instill well-being in them. 

Well-being concept is integral to the goals of positive psychology, forming 

an intrinsic connection between the favorable growth subjectively and 

psychologically of young individuals (Shoshani & Slone, 2017). In a global context, 

diverse interpretations have emerged in the psychology discipline regarding the 

concept of well-being, leading to a range of definitions, dimensions, and 

instruments (Aulia et al., 2020). Broadly, well-being encompasses two fundamental 

viewpoints: the hedonistic (subjective) and eudaimonic (psychology) perspectives 

(Losada-Puente et al., 2022). When analyzed through the hedonistic lens, wellbeing 

is conceptualized as the subjective experience of positive emotions (Donat et al., 

2016; Tian et al., 2016). On the other hand, viewing through the lens of eudaimonic, 

well-being is defined as an outcome of psychological development such as 

autonomy, life goals, self-growth, self-acceptance, and control over the 

environment (Kurniastuti & Azwar, 2014). 

In educational context, well-being is a component of the puzzle that has an 

impact on realizing quality education. Prioritizing students' well-being in schools 

and making it an initiative within the educational setting can have an impact on both 

student academic achievement and mental health throughout their schooling 

(NCCA, 2017; OECD, 2012; Rasyid, 2020). Promoting the well-being of young 
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generations involves the concurrent consideration of both health and educational 

aspects within the realm of education (Pulimeno et al., 2020). Quality education 

extends beyond academic knowledge, encompassing the well-being of students, as 

it plays a pivotal role in achieving successful learning outcomes (Govorova et al., 

2020; Xiaobo, 1997). Therefore, concern for well-being will contribute to the 

sustainable improvement of education that is in the aspect of student development 

(Govorova et al., 2020; Norozi, 2023; Pulimeno et al., 2020). 

International attention has been directed towards well-being, as evidenced 

by its recognition as a global concern through initiatives like the United Nations 

(2015) in the pursuit of Sustainable Development Goals (SDGs), particular 

emphasis is placed on SDG3, which strives to advance "good health and well-

being," and SDG4, "ensuring inclusive and equitable quality education and 

promoting lifelong learning opportunities for all." Furthermore, the Indonesia 

Ministry of National Development Planning (2021) underscores the commitment to 

student wellbeing within the SDGs framework by emphasizing on point "build and 

upgrade education facilities that are child, disability, and gender-sensitive" and 

"providing safe, non-violent, inclusive, and effective learning environments for all." 

In realizing this well-being, it is necessary to understand a safe social 

environment for children. The social components within the student environment 

are interdependent factors that influence the fulfillment of well-being (Lee et al., 

2023; Losada-Puente et al., 2022). Social components such as supportive 

relationships, including emotional support, trust, and a sense of belonging, are 

factors that impact students' feelings of comfort and happiness in school. These 

factors also have implications for the psychological well-being of students and can 
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affect their academic achievement (Losada-Puente et al., 2022; McLean et al., 2023; 

Umberson & Karas Montez, 2010). An inclusive social environment will create a 

sense of safety and foster well-being in schools (Horton & Forsberg, 2020). 

The impact of environment on student well-being can be varied by the 

emotional bond among individual and their surrounding, the term for this bond 

known as attachment, is commonly linked initially to parental figures (Armstrong 

& Ross, 2023; Bowlby, 2018). These social abilities are formed, in part, through 

emotional attachment, which begins with the first interactions with parents. 

Attachment has a connection with an individual's social interactions, influencing 

behavior, mental health, and the social skills of students (Moretti & Peled, 2004). 

The bond between adolescents and their parents, known as the attachment factor, 

represents a critical social-emotional component linked to the well-being of 

adolescents (Lestari, 2023). The connection established among parents and their 

kids begins in toddlers and shapes the individual’s personality on which social 

interaction is carried out in the community (Mónaco et al., 2019). In childhood, a 

bond between adults, be it both parents or one of them, and the attachment with the 

child is established. While the mother typically takes on a prominent role in this 

attachment, the father also plays an integral and meaningful part in the attachment 

process (Kuo & Braungart-Rieker, 2022; Song et al., 2023). 

The attachment bond that an individual develops in childhood is going to 

have a long-lasting influence on later stages of human development, regardless of 

potential variations within the attachment styles of infants and adolescents 

(Hoenicka et al., 2022). Good relationships with parents may promote the 

development of individual character that is linked to overall well-being (Stafford et 
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al., 2016). Multiple studies indicate a strong correlation between parental 

attachment and the psychological well-being of children and adolescents 

(Wahyuningsih et al., 2021). Multiple adjustments are encountered in the parent-

child attachment as children develop from childhood to adolescence. Significantly, 

while infants actively pursue intimacy and physical bond with their caregivers as a 

method of seeking comfort during periods of discomfort, teens have less need for 

such intimacy. However, teenagers find comfort when their parents provide 

assistance regardless of whether they are physically apart (Moretti & Peled, 2004). 

During adolescence, there is a shifting in the distribution of hours interact 

between parents and friends. The change indicated of declining in the duration of 

adolescents' ties with parents, along with a rise in the duration spent engaging with 

friends. As adolescence grows, there is an ongoing change in the position of 

attachment figures, with friends becoming more important and parents or caregivers 

becoming less attached (Prinstein & Giletta, 2016; Umemura et al., 2021). During 

adolescence, the connection between parents and the kids changes as the teens seek 

independence, and parents have a responsibility of finding new technique to assist 

teen in their time of changing interactions form. However, it is important to 

recognize that parents have an important influence on adolescents' growth and 

maturation (Moretti & Peled, 2004). In context of well-being, the current body of 

research on friend support has mainly concentrated on investigating the impact of 

this assistance on pupils' behavior, emotional, social, and physical well-being. 

The well-being investigation of support from friends has predominantly 

been a central focus in educational research (Rathmann et al., 2018). The diverse 

dimensions of well-being have led to multiple studies utilizing separate definitions, 
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but one of the establish general assumption that support from friends has role 

on promoting the holistic well-being of pupils (Hoferichter et al., 2021). The 

interpersonal connections established among students in the classroom setting 

significantly influence their subjective experiences, feelings of inclusion, 

contentment with school, and general psychological and physical welfare. 

Nevertheless, the particular effect of friendships on students' self-esteem, mental 

well-being, and physical well-being within the school environment hasn't been 

completely investigated in an empirical way (Hoferichter et al., 2021). 

There is still a need of studies investigating the link within the attachment 

of teachers, parents, and friends in the educational environment that involving the 

believe of the holistic well-being. The connection between attachment and well-

being was demonstrated in the existing studies related to school well-being 

(Tennant et al., 2015). Students allocate a big number of hours in school with 

supervision and emotional connection with educators make it reasonable to suggest 

that educators who establish attachment. They have the ability to offer education 

model according to areas of proficiency, cultivate pupils' individual and intellectual 

achievements, and handle them fairly and respectfully. Teachers are an important 

part of social aspect that influences students and it is reasonable to believe that the 

attachment they create with pupils affects how they feel and see themself 

(Hoferichter et al., 2021). Exploring the particular bond between teacher-student 

relationship, beside parental and peer attachment, might provide important 

perspectives into the complex processes of attachment and their influence on 

student well-being. 
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The well-being of adolescents is important because to its specific 

characterized by major changes after childhood. Adolescence is a stage of life 

characterized by numerous changes, which make it need adaptability. Interactions 

with family, classmates, and society are acknowledged as key elements for growth 

that have the potential to foster well-being (Viejo et al., 2018). Psychological well-

being in adolescents has the capacity to foster pleasant feelings, enhance life 

satisfaction, alleviate stress, and minimize harmful behaviors (Prabowo, 2016). As 

individuals progress into adulthood, sustaining a good state of psychological well-

being serves as a layer of protection for mental health, whereas lower rates 

cause vulnerability to getting mental disorders (Calvo et al., 2022). This holistic 

perspective emphasizes the importance of fostering psychological well-being 

throughout the developmental stages. 

Several studies indicate diverse results in the correlation between 

attachment and well-being. Some research shows a moderate to high level of 

association, while other studies reveal a low level of correlation (Chen et al., 2021). 

This suggests that the attachment variable and well-being may be mediated or 

moderated by certain variables. The research conducted by Wahyuningsih et al., 

(2021) show that there is indicator for mediator in the relationship between 

attachment and well-being in children and adolescents. The need of obtaining an 

in-depth knowledge of the relationship between attachment variables and well-

being in students is considerable significance. More over, there is a need for more 

in-depth academic research that explores the connection between the well-being of 

youth in the educational context and their broader social surroundings, 
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encompassing caregivers, friends, and teachers (Holfve-Sabel, 2014; Miller et al., 

2013). 

1.2 Research Objectives 

The purpose of this research is to accomplish the following objectives: 

1. To gain a description of the parent attachment, peers attachment, teacher-

student relationship and well-being conditions of students in the city of 

Mataram. 

2. To examine the direct relationship between parents' attachment on peers’ 

attachment, and teacher-student relationships in parallel and . 

3. To examine the direct relationship between parents' attachment, peers’ 

attachment, and teacher-student relationships in parallel on students' well-

being. 

4. To investigate whether teachers-student relationship and peers’ attachment 

mediates the correlation between parents’attachment and student well-

being. 

1.3 Research Question 

Research question of this research as follows: 

1. What is the level of students’ parent attachment, peers attachment, teacher-

student relationship and well-being in Mataram? 

2. Is there a direct significant relationship between parents' attachment on 

peers’ attachment, and teacher-student relationships in parallel? 



10 

 

3. Is there a direct significant relationship between parents' attachment, peers’ 

attachment, and teacher-student relationships in parallel on students' well-

being? 

4. Is there a significant relationship between parents’ attachment and students’ 

well-being mediated by peers’ attachment and teacher-student relationship? 

1.4 Significant of Study 

1.4.1 Theoretically 

Theoretically, this research orientation is to have a significant implication 

to the understanding of well-being conditions in the context of Indonesia. Through 

a theoretical approach, the research aims to explore a profound understanding of 

the factors influencing well-being in the Indonesian context. Thus, it is anticipated 

that the research findings give new knowledge of the factors that can strengthen or 

hinder individual well-being within Indonesian context. A better understanding of 

well-being conditions can aid in designing policies and interventions that are more 

targeted to enhance the overall welfare of the community. 

1.4.2 Practically 

Practically, the implications of this study for policy-making to enhance 

inclusivity. Since well-being is one of the indicators of a adolescents’ comfort and 

performance in school, the supportive conditions around the individual, be it from 

teachers, parents, or friends, play a crucial role. Understanding the relationship 

between attachment and well-being indicates that education should become holistic. 

It involves not only teachers in the teaching and learning process but also parents 

and peer interactions, which should be a concern from early childhood education. 
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This research can serve as a consideration for interventions in senior high school 

education policies to promote well-being as a preventive effort against mental 

issues that have become a phenomenon.  

Furthermore, this research can be considered in aligning with the concept of 

the whole-school approach in addressing mental health and promoting well-being 

in schools. The whole-school approach involves the integration of well-being into 

all aspects of the school and engages all school components (Treisman, 2016). If 

the relationship between student-teacher, parents', and peers' attachment is 

associated with students' well-being, then educational aspects such as curriculum, 

support services, environment, staff development, parental involvement, student 

engagement, as well as management control of well-being, need to be established 

in all these aspects. The underlying principle behind adopting a whole-school 

approach is to bring about a cultural shift from both grassroots and leadership levels, 

aiming for a more extensive influence compared to focusing solely on particular 

'challenging' students (Treisman, 2016). This approach requires schools to strive for 

a secure foundation, leading to positive effects for teachers, parents, and the 

community, while integrating numerous ideas that have been deliberated upon.  
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CHAPTER II 

THEORETICAL FOUNDATIONS 

This chapter serves as a foundational point for the researcher in this study. 

The primary focus of this section is the literature review and the theoretical 

framework. The literature review examines how research related to well-being is 

conducted both internationally and in Indonesia, with the primary objective of 

identifying gaps and novel aspects within the well-being topic. Furthermore, the 

broad definitions and potential explorations within this single topic are addressed 

in the theoretical framework section. This part outlines the definitions used in the 

research and the conceptual framework guiding this study. 

Overall, this research adheres to the definition of well-being proposed by 

Konu & Rimpela (2002), which encompasses comprehensive dimensions and 

considers Bronfenbrenner's ecological perspective. Social support is interpreted as 

attachment, which is connected to well-being. These dynamics are conceptualized 

within the conceptual framework and hypotheses presented at the end of this 

chapter. 

2.1 Literature Review 

2.1.1 Well-being in Educational Context 

Research on adolescents generally takes a perspective on well-being 

through both subjective and psychological well-being, although there are still many 

differences in the theories underlying well-being research involving adolescents. 

Theories that involve psychological and subjective well-being are commonly used, 

and in some studies, the focus is solely on subjective well-being (Long et al., 2012; 
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McLellan & Steward, 2015). The issue of attachment and well-being in adolescence 

has been the subject of considerable research recently, aligning with the increasing 

concern over mental health issues in adolescent (Quinlan & Hone, 2020). Some 

studies that involve variables like parent attachment or emotional bonds examine 

their impact on adolescents, with fewer focusing on the effects on the individual's 

well-being as a student as the main topic of discussion (Lestari, 2023; Mónaco et 

al., 2019). 

In the broader context of school well-being research, well-being is often 

defined through dynamic-static approaches. The dynamic concept, which is growth-

oriented with the ultimate goal of fulfilling potential and self-realization, is referred 

to as eudaimonic (McLellan & Steward, 2015; Steinmayr et al., 2018). On the other 

hand, the static concept, which focuses on the stability of well-being through the 

fulfillment of certain conditions or the avoidance of negative conditions, is referred 

to as hedonistic (Evans et al., 2018). Many studies using the term school well-being 

refer to child well-being in their activities within the school environment (Losada-

Puente et al., 2022). Childhood is more frequently studied using a hedonic approach 

through self-reports based on their experiences in school (Blaskova & McLellan, 

2018; Tian et al., 2014, 2016). This subjective well-being is based on their 

perceptions derived from experiences that lead to expectations of individual 

development while at school, which is an aspect of psychological well-being (Svane 

et al., 2019). Through this research pattern, the concept of well-being in schools is 

understood as a combination of emotional stability that leads to individual 

development. 
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Theoretically, the main models in school well-being are rooted in theories 

proposed by Diener (1984) known as general subjective well-being, which have 

been utilized by Tian et al. (2014, 2016), Alfaro et al. (2016) and Chen et al. (2020); 

and psychological well-being by Ryff (1989) used by Burke & Minton, (2019) and 

McLellan & Steward (2015). Currently, the school well-being models in use have 

evolved to harmonize these foundational theories with the well-known school well-

being model by Konu & Rimpela (2002) that used by Faizah et al., (2020) and 

Hasanah & Sutopo (2020); the PERMA model proposed by Seligman (2011) as 

used by Kern et al., (2015) and Burke & Minton (2019). Both concepts by Konu & 

Rimpela (2002) and Seligman (2011) have dimensions that are interrelated. 

Research on school well-being is predominantly conducted empirically with 

two main objectives: the measurement of well-being, either through instrument 

development  (Alfaro et al., 2016; Goldberg et al., 2019; Gregory et al., 2019) or 

longitudinal studies (Gregory et al., 2021; Liu et al., 2016; Stasulane, 2017) and 

cross-sectional studies (Blaskova & McLellan, 2018; Satici, 2020; Tian et al., 2013) 

aimed at comprehending the association of well-being and other variables. 

Elementary and secondary school students are the main targets in many longitudinal 

studies and instrument development (McLellan & Steward, 2015; Pietarinen et al., 

2014; Stasulane, 2017). In contrast, well-being research using broader methods and 

designs often examines the relationships and impacts on variables such as student 

achievement, motivation, and behavior (Chen et al., 2020; Pietarinen et al., 2014; 

Su et al., 2021). These studies employ both quantitative and qualitative approaches 

to obtain more in-depth insights. Cross-sectional studies on well-being involve a 
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diverse range of participants, including students, family members, school 

principals, and teachers (Briggs et al., 2010; Thomas et al., 2016; Zhang, 2016). 

2.1.2 Reciprocal Relations of Well-Being 

Research related to the influence of attachment or emotional bonding on 

well-being has been extensively conducted. This is based on the impact of 

attachment that affects individuals socio-emotional from infancy into adulthood 

(Berry et al., 2023). The relationship between attachment and well-being, as 

conducted by Patty & Braungart-Rieker (2022), simplicitly assesses 20-month-old 

infants longitudinally, examining how toddlers feel comfortable when playing and 

how it is linked to the type of attachment the child experiences. Although the 

common studies on well-being is conducted at higher ages, such as adolescence and 

adulthood, some studies, like those Marrero-Quevedo et al. (2019) and Sagone et 

al. (2023) suggest that attachment plays a role in well-being in adulthood, 

particularly above the age of 20. The understanding of well-being is generally based 

on eudaimonic aspects or is related to psychological well-being. 

Studies are conducted by attempting to examine intrinsic variables that 

influence the state of students' well-being in school, such as mindfulness, personal 

beliefs, emotional and cognitive engagement, and self-esteem, student 

achievement, behavior (Donat et al., 2016; Holfve-Sabel, 2014; Pietarinen et al., 

2014). The role of mindfulness is utilized by Calvo et al., (2022) and Lestari, (2023) 

in mediating well-being in adolescents. Social well-being also becomes a 

consideration for scholars to examine the impact of the ecological environment of 

students on their well-being. However, ecological factors are often viewed 

narrowly, often only considering student-to-student and teacher-student 
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relationships (Aulia, 2018; Holfve-Sabel, 2014). Parental involvement, as 

suggested by Hoferichter et al. (2021) allows for a more comprehensive ecological 

concept by examining the roles of parents, teachers, and peers in parallel. This 

approach overlooks the complexity of social interaction relationships influenced 

and shaped by attachment through parents as the initial attachment, decreasing 

during adolescence, and changing patterns with peers and teachers in the school 

context (Berry et al., 2023; Riley, 2010). 

The availability of literature in Indonesia related to school well-being often 

uses the model developed by Konu & Rimpela (2002) which considers the influence 

of the surroundings on the welfare framework built by Allardt's (Hasanah & Sutopo, 

2020; Wahidah & Royanto, 2019). Moreover, the concept is a feeling of happiness 

is also widely used and is known as subjective well-being (Tian et al., 2014). 

Various Indonesian studies on school well-being utilize assessments that depend on 

measures drawn using the Konu and Rampela (2002) model (Faizah et al., 2020; 

Muhid & Ferdiyanto, 2020). The Brief Adolescents' Subjective Well-Being in 

School Scale (BASWBSS) is another tool used to measure the well-being of 

students in schools.  

Most research on school well-being has concentrated on the secondary 

school level, whether at the Senior or Junior secondary level (Faizah et al., 2020; 

Hasanah & Sutopo, 2020; Wahidah & Royanto, 2019). This indicates that most 

studies are conducted with adolescent participants in the school context. 

Unfortunately, in Indonesia, most research is conducted on the island of Java 

(Faizah et al., 2020; Lathifah et al., 2021). Therefore, perspectives from regions in 
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Indonesia outside of Java, such as Nusa Tenggara, Sumatra, Borneo, Sulawesi, and 

Papua, need to be considered to complement the well-being literature in Indonesia. 

The involvement of parents in the relationship between individuals and the 

social environment is something that influences the well-being of students (Asher 

& Weeks, 2012). Research through a more complex social-ecological interaction 

perspective acknowledges the limited exploration of the differing positions of 

parent, teacher, and peer emotional bonds in association of attachment and student 

well-being. It is essential to recognize that the position of parent attachment is 

established since infancy but undergoes a shift as the child matures. The role of 

parents as creators of security is replaced by teachers and peers. The initial bonds 

with parents influence the relationship between individuals and their peers and 

teachers, serving as variables that affect students' well-being in school. Therefore, 

this study aims to fill the gap related to the concept of attachment viewed from a 

social-ecological standpoint in schools, examining the roles held by parent, peer, 

and teacher attachments.  

Based on the literature, it has been found that attachment affects well-being. 

However, few studies consider the position that parents are not directly involved at 

school, whereas teachers and peers are the components that interact directly with 

individuals in the school setting. Still there is no that differentiate posision of peers 

and teacher attachment on the relationship between parents attachment and students 

well-being. This research brings a novelty by integrating an ecological perspective 

that considers the differing positions of interactions between parents, peers, and 

teachers in relation to well-being. Additionally, this research brings a new 
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perspective to well-being studies in Indonesia by choosing the city of Mataram, 

which is notably outside the island of Java. 

2.2 Theoretical Framework 

2.2.1 Attachment 

Attachment is defined based on John Bowlby's explanation as the initial 

conceptualizer of attachment theory (Lestari, 2023). The term "attachment" has 

come to be defined as the connection that fulfills the needs for creating protection 

and comfort. Bowlby's initial concept was related to understanding the 

psychological condition of humans at birth or early age, the separation from the 

mother, and its influence on subsequent developmental stages such as adolescence 

and adulthood (Mikulincer & Shaver, 2020). The closer the bond between a child 

and their parents, the more secure and happy the child is likely to be (Berry et al., 

2023). This bond occurs between an individual and their attachment figure during 

infancy through the need for direct skin contact and evolves during early childhood 

with sufficient visual contact.  

2.2.1.1 Types of Attachment 

In its early development, the attachment figure is seen viewed as "safe 

haven," signifying the physical distance that makes the child feel comfortable, and 

a "secure base" as a pattern of interaction that builds confidence because the child 

knows there is a sheltered place that supports their exploration (Berry et al., 2023). 

In 1978, Ainsworth and her colleagues introduced fundamental ideas and evaluation 

techniques, enabling thorough examination, improvement, and the theory's 

continuous growth for over four decades (Berry et al., 2023). There are four types 
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of attachment in development, namely secure attachment, insecure-avoidant 

attachment, insecure-ambivalent attachment, and disorganized attachment, as 

developed by Main and Solomon (Berry et al., 2023; Duschinsky, 2015; Reisz et 

al., 2018). 

Secure attachment involves a consistent and sensitive response to an infant's 

distress, which is a defining pattern (Berry et al., 2023). A caregiver that's 

continuously available and responsive towards needs of the infant creates a secure 

attachment. The pattern associated with this type is that the caregiver offers comfort 

to the infant without being overwhelmed by the child's distress. This reliable and 

sensitive caregiving teaches the child that their parent is trustworthy, their feelings 

are important, and they matter (Gibson, 2020). Behaviourally, infants with secure 

attachment exhibit a specific set of actions. When the caregiver leaves the room, 

these babies may cry as their attachment behavior is activated (Rosmalen et al., 

2014). However, upon the caregiver's return and the offering of comfort, these 

infants are quickly soothed, providing the child with an opportunity to play and 

engage in exploration (Berry et al., 2023). This cycle reinforces the child's 

confidence in their caregiver and allows for a healthy balance between seeking 

support and exploring the environment. 

The second type is insecure-avoidant attachment, which focuses on infants 

consistently facing dismissal of their distress signals. When a child experiences 

distress and attempts to express it, but the caregiver does not provide assistance, the 

child internalizes a belief in self-reliance as the primary approach to overcoming 

challenges, with emotions holding little importance (Berry et al., 2023). Minimal 

interaction between the attachment figure and the child fosters an environment 
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where the child learns that crying or expressing distress is futile since no one 

appears to take notice or care (Rosmalen et al., 2014). As a result, Observable 

behaviors include a lack of responsiveness when the caregiver exits the room, as 

the infants display minimal signs of distress (Gibson, 2020). These children 

typically disregard their mothers, especially in situations of heightened stress, such 

as encounters with strangers (Berry et al., 2023; Gibson, 2020).  

Individuals with an insecure ambivalent attachment pattern often experience 

a fluctuating sense of security in their relationships. The inconsistent presence of a 

caregiver is a primary cause of insecure attachment (Berry et al., 2023). When a 

child seeks protection but does not receive it from their caregiver, they learn not to 

expect such protection while still remaining open to comfort if the caregiver 

becomes available (Rosmalen et al., 2014). Infants with this type of attachment tend 

to cling to their caregiver even when the caregiver is present, due to a fear of 

separation and the consequent difficulty in attaining happiness. Consequently, 

children with this attachment style exhibit behaviors that resist separation, such as 

kicking, rejecting toys, and turning away, in an effort to maintain attachment with 

their caregiver (Berry et al., 2023). 

Bowlby's basic theory was developed by Mary Main with her colleagues in 

reshaping the attachment theory. They came up with the concept of disorganized 

attachment, or what is also called type D (Reisz et al., 2018). In disorganized 

attachment, the central idea proposed is that the parents, who are supposed to 

provide a sense of comfort, instead evoke fear and can even be a source of trauma 

for the child (Berry et al., 2023). Infants exhibiting this type of attachment display 
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behaviors of rejecting the parents, attempting to distance themselves, and showing 

discomfort in the presence of their parents. 

2.2.1.2 Attachment Outcome on Adolescent  

Attachment patterns are linked to crucial developmental stages, influencing 

children as they begin school, form new connections, and gain autonomy (Delgado 

et al., 2022). The attachment patterns that emerge as children mature may evolve, 

sparking debate over whether early-formed patterns can change and adapt to new 

environments (Theisen et al., 2018). External influences, such as teachers, can help 

alter an individual's attachment patterns. The attachment patterns established will 

impact the child's interaction patterns in subsequent developmental stages, such as 

middle childhood and adolescence (Beckh & Becker-Stoll, 2016). These patterns 

can also change with the mediation of other attachment figures during these periods. 

Boldt et al. (2016) discovered that children often exhibit more avoidance in 

their interactions with fathers and more ambivalence or disorganization in their 

interactions with mothers. This may be indicative of increased emotional 

expressiveness in connections between mothers and their children. These results 

lend to the idea during childhood, individuals develop various internal working 

models of relationships. Consistent with expectations, a track record of responsive 

care from parents significantly influenced whether attachment patterns leaned 

towards being generally secure or insecure. Children who experienced higher 

accumulation insecurity types during their childhood stages were vulnerable to 

behaviour issues and demonstrated reduced openness to parental values.  

Securely attached individuals are more inclined to build cooperative and 

harmonious connections with parents. They also demonstrate better social skills 
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among peers, experience reduced conflict with peers, feel less loneliness, and excel 

at establishing and seeking support from social networks (Thompson, 2015). The 

dynamics between parents or caregivers and children undergo transformations in 

adolescence, presenting possibilities for the reassessment and development of 

attachment experiences (Lestari, 2023). For instance, this period may involve 

encountering new levels of intimacy in friendships and romantic relationships 

(Santrock, 2016). 

For numerous young people, adolescence can be a period marked by 

considerable turbulence and upheaval. Erikson (1998) proposed that this phase is 

marked by a tension between 'identity vs identity confusion,' involving the 

transition from perceiving oneself as a 'child' to contemplating entry into the adult 

world. This period encompasses various challenges and opportunities for young 

individuals. It brings about a sense of increasing freedom, a departure from family 

rules, and experimentation, accompanied by anxieties and concerns about 

friendships, education, interests, skills, and more. In accordance with attachment 

theory, adolescents require a sense of safety and security to explore, learn about 

themselves, and develop their identity (Berry et al., 2023). While teenagers are a 

fluctiative period in term of human development since laden with numerous 

challenges and potential dangers. There is a situation in which young individuals 

refrained from exploring new experiences due to concerns about their well-being 

or became ensnared in their parents' disputes. 

2.2.1.3 School Attachment - Ecological Perspectives  

The application of attachment theory is crucial in shaping the structure and 

operation of health, social care, and educational institutions. This theory 



23 

 

underscores essential ideas like trust, safety, and support as essential foundations 

for venturing into the broader world. Educational institutions, with their capacity to 

offer protective elements like academic achievement, intelligence, and positive 

teacher-child interactions, play a pivotal role in this regard (Treisman, 2016). 

Notably, the significant time children spend in school underscores the considerable 

impact that the education system can have on tackling the social and development 

issue on students (Treisman, 2016). 

Seeing from the other theoretical frameworks, such as Bronfenbrenner's 

ecological systems theory and self-determination theory, it is evident that to 

acknowledge the significance of adult caregivers in fostering optimal child 

development through their support and attachment (Sabol & Pianta, 2012). On a 

micro scale, pupils typically form connections primarily with their caregivers 

within the home, and they interact with both friends and teachers both within and 

outside the school setting. In addition, at the meso-level, there are reciprocal 

interactions among parents, teachers, and peers (Łukasik, 2021; Zaatari & Maalouf, 

2022).  

There has been ongoing debate on whether individuals other than parents 

can be considered attachment figures. The initial premise is that children are 

capable of forming attachmelnts with significant individuals, and given the 

substantial time spent with them, teachers and peers can play crucial roles in 

fulfilling this attachment function (Riley, 2010). 

2.2.1.3.1. Teacher-student Relationship  

The connection of teachers with their pupils demonstrates parallels 

commonalities with the parent-child relationship or attachment. Frequently the 
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teacher serves as secure base, a reliable and stable presence that children seek for 

safety during difficult moments, or the educator can serve as an element of 

assistance that empowers students to navigate and connect to their social 

environment. A secure teacher-student relationship is characterized by the student's 

trust in the teacher, and the teacher having a good understanding of the student's 

emotions and needs (Berry et al., 2023). Adolescents whose experienced 

interpersonal trauma during their developmental progress may face behavioral and 

emotional difficulties that show up in school environments (Frieze, 2015). These 

challenges may involve impulsivity, heightened alertness to threats, aggressive 

outbursts, low motivation, and challenges in forming relationships (Berg, 2017). 

Despite these challenge, it is important for the student to feel secure in seeking 

assistance from the teacher, who should be capable of offering the necessary support 

(Berry et al., 2023; Hoferichter et al., 2021). The strong attachment that certain 

students have with their teacher, viewing them as an important figure in their life, 

is reciprocated by the teacher as well (Riley, 2010).  

However, it cannot entirely equate the concepts of teacher attachment and 

parent attachment because the relationship with the teacher does not meet the 

criteria to be classified as attachment. Teachers play an alternative role, involving 

dynamics of interactions related to care, instruction, and discipline, in addition to 

the emotional attachment built in school (Verschueren & Koomen, 2012).  

According to Schuengel (2012), The uncertainty persists regarding whether 

teachers hold an exclusive spot in the structure of attachment figures. 

Nevertheless, the child's bond with the educator in school includes elements of 

attachment, since the teacher becomes the main source of support, promotes social 
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interaction, and helps with emotional regulation (Beckh & Becker-Stoll, 2016). 

Based on consideration of urgency of teacher attachment, Schuengel contends that 

the bond is significant enough to influence the students’ development. Therefore, it 

must be recognized as a distinct aspect of growth and improvement. 

2.2.1.3.2. Peers Attachment 

The examined research indicates the impact attachment types to how 

adolescents engage with their friends (Delgado et al., 2022). Those adolescents 

identified as having secure attachment in the studies grew up in an society 

characterized by parental warmth, autonomy, and problem-solving skills (Furman 

& Rose, 2015). It was noted that these adolescents have internalized positive 

interaction patterns, gaining the abilities needed to form friendships rooted in 

intimacy, closeness, effective communication, and ease in exploring and interacting 

with peers.  

During adolescence, There is a notable increase in closeness and familiarity 

among individuals of the same age group, with peers becoming the primary 

individuals of role model (Santrock, 2017). Adolescents characterized by secure 

attachment experience the development of intimacy, enabling students to express 

thoughts and emotions securely. Students learn social ability that facilitate smooth 

conversations grounded in assertiveness, equipping them with the ability to 

navigate challenges that may arise in interactions (Delgado et al., 2022). 

Furthermore, individuals with secure attachment are more open to seeking and 

receiving support from friends during times of need (Feeney et al., 2008).  

Contrastingly, adolescents with insecure attachment exhibit lower abilities 

to form connections with their peers, facing challenges in establishing friendships 
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rooted in intimacy and effective communication (Feeney et al., 2008). Those with 

ambivalent attachment tendencies demonstrate a lack of proficiency in resolving 

conflicts cooperatively with a best friend, displaying elevated levels of hostility and 

social anxiety (Feeney et al., 2008). Adolescents who have unstable attachments 

have strong and contrasting emotional responses in their intimate connections. This 

behavioral tendency entails an increased reluctance towards unfavourable peer 

behavior and, at the same time, an enhanced tendency towards peer approval. On 

the other hand, teenagers who have avoidant attachment styles do not consider 

intimate relationships to be important and view themselves as emotionally self-

sufficient. They tend to be hesitant to share their thoughts or emotions with others 

(Feeney et al., 2008). Students with avoidant attachment show anxiety regarding 

potential emotional injury when placing confidence in others and maintain minimal 

expectations for the elements of friendship, including communication, trust, 

closeness, and emotional support. 

2.2.2 Well-being  

Well-being is an emerging phenomenon that is commonly understood with 

the state happiness and enjoyment in life (Moç, 2023). The existence of various 

dimension in well-being results in variations in the understanding of meaning 

(Aulia et al., 2020; Graham et al., 2017).  Positive psychology has promoted the 

notion of well-being, redirecting study interest from studying negative aspects such 

as pathology or behavioral issues (Briggs et al., 2010; McLellan & Steward, 2015; 

Renshaw et al., 2015). Well-being relates with emotions of joy, performance, and 

self-fulfilment, in accordance with the Aristotle's idea of a fulfilling life (Bamonti 

et al., 2014; Graham et al., 2017).  
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Two overarching perspectives exist within the realm of well-being: (1) the 

hedonic perspective, which considers well-being in terms of pleasure and being free 

of negative emotions, and (2) the eudaimonic approach, which describes well-being 

as self-realization, and attainment of one's full potential (Blaskova & McLellan, 

2018; Goldberg et al., 2019; Stasulane, 2017; Steinmayr et al., 2018). In the context 

of human development, well-being can be defined to be experiencing positive 

emotions as well as having an ability to perform tasks efficiently (Huppert, 2009). 

The integration of hedonic and eudaimonic elements are commonly known 

as integrative, encompassing the holistic features of well-being (Hossain et al., 

2023; Moç, 2023). 

The model of well-being, including children and school contexts, has 

developed rapidly in recent years. The elements that emerge in the well-being of 

children and adolescents include connection with adults, a sense of belonging, 

positive self-worth, and opportunities to take on responsibilities, as well as 

participation in decision-making (Graham et al., 2017). However, significant 

amount of well-being study has continued to focus on dimensions which are do not 

fully embrace these broader dimensions of well-being, thus insufficiently capture 

the subjective and relational aspects (GEM Report UNESCO, 2007). 

2.2.2.1 Well-Being Models 

Global perspective, there is a growing awareness of concerns related to the 

well-being of children and youth (Losada-Puente et al., 2022; Stasulane, 2017). 

lacks a recognized comprehensive regulation in Indonesia that educational 

institutions may comply with. Nevertheless, numerous programs and intervention 

measures are currently being implemented to promote well-being in schools, 
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targeting both student and teacher well-being (Alwi & Fakhri, 2022; Aulia et al., 

2020). As an initial awareness, interventions in schools contribute to global-level 

changes. The well-being whole school approach serves as a collective concern at 

the school level, emphasizing the importance of well-being, which can potentially 

prevent mental health issues in the future (Gunawardena et al., 2023).  

The existing definitions of well-being are derived from many theories put 

out by scholars including Deci and Ryan (2001), Diener (1984), Keyes (2006), Ryff 

(1989), and their colleagues. The models they create accurately represent well-

being, either in a general sense or in psychological dimensions. Some scholars like 

Tian (2008), Seligman (2011), dan Konu & Rimpelä (2002), eventually developed 

these general models specifically for the educational context, targeting students, 

teachers, or other school components.  

Subjective well-being (SWB), which is a hedonistic paradigm of well-being 

introduced by Diener in 1984, has been adapted by Tian for use in the context of 

school well-being (Tian, 2008). SWB holds significant importance in individuals' 

aspect of life and might be seen as a measure of advancement of a society 

(Voukelatou et al., 2021). Diener proposed a three framework for wellness, which 

includes frequent positive emotions, negative emotions, and life satisfaction (Chen 

et al., 2020). Diener introduced a three-part model for subjective well-being, which 

includes stability presence of positive emotions, rare experience of negative 

emotions, and cognitive evaluations pertaining to individuals' opinions of their life 

and overall satisfaction (Tian et al., 2016). One of the basic concepts is that social 

influences SWB, which makes this aspect necessary to prioritize interpersonal 
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relations between components of the school community in order to realize inclusive 

and comfortable education (Tian et al., 2014). 

Ryff's concept is founded on a eudaimonic beliefs that specifically 

emphasises psychological well-being. The six main dimension it highlights are self-

acceptance, personal growth, purpose in life, environmental mastery, autonomy, 

and positive relationships (Losada-Puente et al., 2022). The dimensions are 

fundamental components that establish the basis for an evaluation of an people 

mental well-being and overall satisfaction with life. Ryff's conceptual framework, 

rooted in a comprehensive comprehension of the eudaimonic perspective, provides 

a systematic and theoretically grounded approach to examining many factors that 

contribute to the satisfaction of human experience. 

By assessing subjective well-being, beneficial to get crucial information 

regarding the influence pupils’ pleasure and satisfaction (Losada-Puente et al., 

2022). The fundamental psychological necessities encompass the capacity to 

proficiently traverse the surroundings (competency), cultivating a feeling of 

belonging with the educational institution and its constituents (relationships), and 

possessing the liberty to deliberately support one's actions (autonomy) (Kiuru et al., 

2020). Exploring these fundamental psychological characteristics within the 

conceptual framework enhances our comprehension of the variables that support 

ideal psychological functioning as well as subjective well-being in educational 

environments (Tian et al., 2014, 2016). 

2.2.2.2 School Well-Being  

Well-being encompasses the psychological, cognitive, social, and physical 

functioning of pupils, as well as the skills necessary for a content and satisfying life 
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(Łukasik, 2021). In evolution of the subjective well-being (SWB), idea of school 

well-being, introduced by Tian (2008) and further elaborated by her collaborators, 

has emerged. Drawing inspiration from Diener's framework for adults, the school 

well-being model by Tian differentiates the cognitive dimension or “school 

satisfaction” and the affective dimension as “positive experiences within the 

institution and the absence of negative emotions” (Losada-Puente et al., 2022). 

Includes aspects associated like the surroundings include peer relationships, 

teachers' attitudes, and caregiver participation, along with individual differences 

like students' academic accomplishments and behavioral engagement (Tian et al., 

2014). 

Conversely, theories or models of school well-being often do not directly 

incorporate the psychological approach. However, most contemporary school well-

being models have begun to integrate with the subjective indicators (Losada-Puente 

et al., 2022). The integration between the two psychological and subjective aspects 

is a concept called the integrative view. Well-being frameworks that are adapted for 

the school environment are often looked at from an integrative view because the 

focus is not only on well-being but students' well-being so that the aspects looked 

at must be holistic and integrative between psychology and the subjective. The 

PERMA and School well-being concepts by Konu are examples of the well-being 

concept in education, both of which use an integrative view. 

The example of eudaimonic view in well-being is framework by Seligman’s 

(2011), which is characterize on four indicator “Engagement, Positive 

Relationships, Meaning, and Accomplishments/Achievements” (Burke & Minton, 

2019). Hedonistic indicators in this research can be seen through the positive 
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emotion dimension. The social well-being part can be seen from the engagement 

dimension which describes the individual's participation in the classroom context 

and describes the relationship between students and their school community. Apart 

from that, the psychological aspect of well-being can be seen from the meaning 

dimension which is close to self-actualization. In line with this, the achievement 

dimension is also related to the psychology of well-being which is described by 

personal development and goals. 

The idea offered by Konu et al. (2002) provides a deep understanding of 

wellfare in a school environment, with 4 fundamental elements. The model 

proposed by Konu et al. (2002) encompasses 4 categories of well-being: "school 

conditions and social relationships" (which encompasses subjective aspects of well-

being), "self-fulfillment" (which focuses on psychological well-being), and 

"health". This highlights the significance of the educational setting to concern on 

fostering connections, personal growth, and physical well-being in order to 

achieving good well-being (Losada-Puente et al., 2022). The approach offers a 

thorough perspective on the whole condition of students' well-being, emphasising 

the interrelatedness of subjective experiences, psychological elements, and health 

within the educational setting. 

2.2.2.3 School Well-being in Indonesia 

Well-being encompasses a broad scope, thus study in this dicipline is 

typically conducted under the disciplines of psychology, sociology, and health. 

Specifically referring to the term "students' well-being," the literature in Indonesia 

is still very limited in identifying itself explicitly as well-being research. The 

concept of school well-being by Konu & Rimpela (2002) serves as a commonly 
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used framework to cover the diverse dimensions of school well-being. This 

framework attempts to accommodate well-being from a psychological perspective 

within the educational context, influenced by sociological perspectives. 

There are only a few studies that specifically address school well-being in 

Indonesia using a multidimensional concept. Some of the research conducted is 

based on the school well-being concept by Konu and Rimpela (2002, as cited in 

Faizah et al., 2020; Muhid & Ferdiyanto, 2020) or the concept of subjective school 

well-being by Tian et al. (2014 as cited in Alwi et al., 2020). This has led to limited 

development of school well-being instruments in Indonesia. Several Indonesian 

studies on school well-being utilize assessments derived from the Konu and 

Rimpela (2002 as cited in Faizah et al., 2020; Hasanah & Sutopo, 2020; Muhid & 

Ferdiyanto, 2020; Wahidah & Royanto, 2019). The development of instrument not 

only using statistical analysis but aso rasch model analysis to validate the Konu & 

Rimpela’s (2002) instrument (Hermansyah et al., 2024). The Brief Adolescents' 

Subjective Well-Being in School Scale (BASWBSS) is another tool used to 

measure the well-being of students in schools. It evaluates various factors, including 

school satisfaction and affect, based on Diener's theory (Alwi & Fakhri, 2022). 

However, when we delve into research on dimensions related to well-being, 

numerous studies have been conducted under educational and psychological 

disciplines. Researchers have used terms such as school satisfaction (Rafikasari, 

2021), students' happiness (Bahrodin et al., 2020; Kurniawan et al., 2021), and self-

actualization (Ayunanda, 2024; Ogutu & Khasakhala, 2023). Each of these terms 

refers to different aspects within the scope of students' well-being, highlighting the 

complexity and various factors influencing it. Additionally, one unique value in 
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Indonesia is the dimension of spiritual well-being, particularly within faith-based 

education (Kurniawati, 2022; Muhjab, 2021). Spirituality has long been considered 

an influential aspect of individuals' quality of life (Tumanggor, 2019). 

The Indonesian government employs various approaches to addressing 

well-being. Each ministry involved in educational intervention has its own 

programs to ensure quality educational outcomes. The counseling guidance 

program, initiated by the Ministry of Education, provides psychosocial support to 

students (Kamaluddin, 2011). Additionally, the Ministry of Women's 

Empowerment and Child Protection offers a child-friendly school program to create 

a comfortable learning environment for children (Agustina, 2019). Collaborative 

programs are also implemented by the Ministries of Health and Education to 

establish school health units aimed at maintaining students' health status 

(Herwansyah et al., 2018). The welfare dimension has been represented in the 

programs created by the government. 

2.3 Conceptual Framework 

In examining the association between attachment and students' well-being, 

the main framework used in this research is the school well-being model proposed 

by Konu & Rimpela (2002), which encompasses comprehensive concepts. Through 

the framework built by Konu & Rimpela (2002), the crucial components supporting 

the research hypothesis include attachment to home, social aspects, including 

eudaimonic and hedonic aspects of well-being. 

The root of the school well-being concept by Konu and Rimpela is Allardt’s 

well-being concept (Łukasik, 2021). Konu & Rimpela (2002) expanded upon this 

by developing aspects such as the surrounding community and home as influential 
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factors in school well-being. One indicator of social relationships proposed is 

teacher-student relationships and peer relationships, which are part of attachment. 

In the ecological theory perspective, students are surrounded by micro and meso 

systems. The microsystem is the space where students interact intensively, 

including peers and teachers. This is a variable that connects with the emotional 

attachment built at home since childhood because there is a change in interaction 

patterns at school. Students may not form attachments directly with parents but 

rather intensively with teachers and peers, influencing the students' well-being at 

school.  

 

The conceptual framework in Figure 2.1 does not indicate causation; rather, 

it maps variables that appear to be related to one another to establish empirically 

proven order (Hayes & Little, 2018). The model is built on the principle of simple 

mediation with multiple mediators. This modeling logic posits that variable X is 

related to variable Y, but this relationship can occur directly or indirectly. Indirect 

relationships require the role of mediating or intervening variables. 

Figure 2. 1  

Conceptual Framework Attachment on Students Well-being 

Parent 
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In this study, social interactions are interpreted as the emotional bonds 

individuals form with their environment. This statement forms the basis for the 

modeling in this research. The conceptual framework hypothesizes that parent 

attachment, mediated by peer and teacher attachment in parallel, will influence 

students' well-being. From an early age, attachment to parents is established and 

serves as the foundation for a child to build their identity. However, in school, the 

position of parents is not always directly connected to the child, leading to a shift 

in attachment patterns from parents to peers and teachers, based on the ecological 

perspective on students' well-being in school. Peer and teacher attachment variables 

act as mediators, considering their roles as part of the microsystem for students in 

school. Therefore, the role of parent attachment on students' well-being is mediated 

by peer attachment and teacher-student relationships. 

2.4 Hyphotesis 

The hypotheses outlined in this study are designed to systematically explore 

the factors influencing students' well-being in Mataram. These hypotheses establish 

the foundation for examining relationships between independent variables and 

students' well-being, as well as the potential mediating effects of peers' attachment 

and teacher-student relationships. The hypothesis only applied to the second and 

third research questions. For the second and third research question, there are five 

hypotheses as follows: 

H01: There is no significant relationship between parents' attachment and 

peers attachment in Mataram. 

H02There is no significant relationship between parents' attachment and 

teacher-student relationship in Mataram. 
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H03: There is no significant relationship between parents attachment and 

students' well-being in Mataram. 

H04: There is no significant relationship between peers' attachment and 

students' well-being in Mataram. 

H05: There is no significant relationship between teacher-student relationship 

and students' well-being in Mataram. 

 

Ha1: There is significant relationship between parents' attachment and peers 

attachment in Mataram. 

Ha2There is significant relationship between parents' attachment and teacher-

student relationship in Mataram. 

Ha3: There is significant relationship between parents attachment and 

students' well-being in Mataram. 

Ha4: There is significant relationship between peers' attachment and students' 

well-being in Mataram. 

Ha5: There is significant relationship between teacher-student relationship 

and students' well-being in Mataram. 

 

For the fourth research question there are three hypotheses as follows: 

H06: There is no mediated effect of peers attachment on relationship between 

parents' attachment and students well-being in Mataram. 

H07: There is no mediated effect of teacher-student relationship on 

relationship between parents' attachment and students well-being in Mataram. 
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H08: There is no mediated effect of peers attachment and teacher-student 

relationship on relationship between parents' attachment and students well-

being in Mataram. 

 

Ha6: There is mediated effect of peers attachment on relationship between 

parents' attachment and students well-being in Mataram. 

Ha7: There is mediated effect of teacher-student relationship on relationship 

between parents' attachment and students well-being in Mataram. 

Ha8: There is mediated effect of peers attachment and teacher-student 

relationship on relationship between parents' attachment and students well-

being in Mataram. 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter provides a detailed explanation of the systematic 

implementation of the research, beginning with the paradigm and research design 

used. Additionally, this chapter covers the participant selection process and the 

participants' demographic data. This is followed by the data collection techniques, 

including the data collection methods, instruments used, instrument testing, and 

ethical issues considered. Lastly, the chapter explains the data analysis process used 

to address each research question. 

3.1 Research Paradigm 

This research is grounded in the positivist paradigm, aiming to provide 

objective and systematic outcomes in understanding phenomena. This paradigm 

seeks to validate hypotheses typically involving scientific and statistical methods, 

yielding generalizable results (Mack, 2010). The study posits that human behavior 

and traits can be objectively measured and analyzed using statistical methods 

through a deductive process, where hypotheses are formulated based on existing 

theories and tested using empirical evidence. The researcher's position here is as an 

observer of social phenomena and does not use biased interpretations in the 

analysis. 

3.2 Research Design 

This research employs a quantitative approach with a non-experimental 

design. The quantitative approach is a research methodology that largely relies on 
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the collecting of quantitative data (Johnson & Christensen, 2017). Furthermore, a 

non-experimental design is characterized by the absence of manipulation of the 

independent variable and the lack of random assignment to groups (Johnson & 

Christensen, 2017). This study seeks to clarify the connection between variables, 

and Creswell (2019) suggests that opting for a quantitative approach is fitting for 

achieving this research objective, as it aligns with the goal of elucidating the 

relationship between variables. Meanwhile, a non-experimental design is chosen 

because the researcher does not intervene with the participants. 

3.3 Research Participant & Data Collection Method 

According to the basic education data (DAPODIK) from the Ministry of 

Education, the total population of high school students in Mataram City for the 

academic year 2023/2024 is 12,785 students, distributed across 36 schools and 6 

sub-disctrict in Mataram (Ministry of Education, 2023).  In the data collection 

process, a sample is chosen using the multi-stage sampling method used for 

selecting the students and, the ratio is calculated based on the Cohen method. The 

stage or multi-stage sampling method is a technique for obtaining a sample in the 

development of the cluster sampling method (Cohen et al., 2018). The data 

collection process involves dividing the population into several stages that consist 

of clusters and researcher randomly selecting them based on those clusters (Brown, 

2010). In the context of this research, there are three stages: (1) Mataram sub-

districts, (2) schools, and (3) classes. There are a total of 6 clusters consisting of 

Mataram sub-districts in the first stage. All clusters are selected in this study with 

the consideration of avoiding differences in the quality of education that may lead 

to strata in each sub-districts. Despite using a zoning system designed to break down 
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strata in education, there are still issues in some areas related to differences in 

educational quality (Wahyuni, 2023). From the six sub-districts, one school selected 

in each sub-district. Then, within the class cluster, class selection done randomly 

by the school to determine which class were the research sample. In total, there was 

6 schools involved in this study. 

Sample is a set of cases selected from a broader population (Johnson & 

Christensen, 2017). Based on the recommendation of Cohen et al. (2018), sampling 

number calculation was calculated using the surveysystem.com with 95% 

confidence and 5% margin of error (interval). A probability sample of 373 students 

was used as participants in this research, selected from the whole population. Total 

373 students divided into 6 schools or cluster that has been choosen. Estimated there 

were 63 students from each sampling schools. A total of 481 students participated 

in the data collection process, exceeding the planned number of participants.  

This study sampled senior high school students consisting of classes 10 to 

12. It aims to focus on adolescents who are at a critical developmental stage and a 

period of identity exploration, experiencing significant socio-emotional changes 

(Miller, 2016; Santrock, 2017). Understanding well-being at this stage provides an 

opportunity to improve individual well-being before they transition into adulthood. 

Classes 10 to 12 in senior high school are considered adolescents suitable for this 

study. Additionally, it could cover students at the junior high school level. However, 

due to time constraints, this research is narrowed down to the senior high school 

level only. Participant distribution data is displayed in the table 3.1. 

 

Table 3.1 

Participants demographic data 
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Characteristic Description 
Frequency 

(N=481) 
Percentage 

Mean & Std 

Dev 

Age 15 17 3,5 

17,06 (0,92) 

16 113 23,5 

17 198 41,2 

18 128 26,6 

19 25 5,2 

Gender Male 187 38,9 
  

Female 294 61,1 

Class 10 112 23,3 

  11 136 28,3 

12 233 48,4 

School School A 21 4,4 

  

School B 70 14,6 

School C 55 11,4 

School D 72 15,0 

School E 80 16,6 

School F 105 21,8 

School G 78 16,2 

 

In practice, the data collection process was conducted offline and closely 

monitored. The schools that were sampled were provided with permission letters 

from the university and had obtained data collection permits through the regional 

government research body of West Nusa Tenggara. Data collection was carried out 

during break times so that students would still receive their right to education. Each 

student involved was supervised during the questionnaire filling process and was 

informed about the contents of the questionnaire they were filling out. At one 

school, the data collection took approximately 45 minutes. Each school completed 

the filling process on different days according to the appointments made with the 

school principals. 
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3.4 Research Instrument 

Three measuring instruments utilized in the study. Firstly, the Inventory 

Parent and Peers Attachment (IPPA) Questionnaire employed to assess parents' 

attachment and peers attachment, comprising two parts: parents' attachment and 

peers attachment. The parent attachment section consist of 25 items, while the peer 

attachment section consist of 25 items. IPPA is an instrument with a Likert scale to 

measure teenagers' perceptions of their parents and friends. The theoretical basis of 

this instrument is Bowlby's attachment theory which consists of three dimensions, 

namely trust, communication and alienation. At the beginning of its development, 

IPPA was used for children aged 16 to 20 years. 

Another instrument that used is the Inventory Teacher-Student Relationship 

Scale (IT-SR), which measure the level of attachment students have to their teachers 

and include a total of 17 items. This instrument is an instrument from a student's 

perspective that analyzes the level of emotional closeness with their teacher at 

school. Just like other instruments, attachment theory is the foundation for its 

preparation, namely the dimensions of communication, trust and alienation. So this 

instrument can be paired with two other instrument attachments.  

The Well-being Konu & Rimpela Questionnaire, adapted from Lathifah et 

al. (2021), also be employed to measure student well-being, with a total of 26 items 

in this instrument. Instruments used in this research using five scale likert as the 

measurement scale. The Konu & Rimpelä School Well-being Instrument is a tool 

designed to measure the overall well-being of students in school settings. It 

encompasses various dimensions that reflect the different aspects of a student's life 

at school, contributing to their overall well-being. The Konu & Rimpelä School 
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Well-being Instrument evaluates the adequacy of the school's physical environment 

(Having), the quality of social relationships (Loving), opportunities for personal 

growth (Being), and support for students' physical and mental health (Health 

Status). 

The intrument structure for this research shown in table 3.1 below: 

Table 3.2 

Research instrument  

Variable Total 

Items 

Dimension Favorable 

Items 

Unfavorable 

Items 

Parent 

Attachment 

(IPPA) 

25 Trust 1, 2, 4, 12, 13, 

20, 21, 22 

3, 9 

Communication 5, 7, 15, 16, 19, 

24, 25 

6, 14 

Alienation 8, 10, 11, 17, 

18, 23 

 

Peers 

Attachment 

(IPPA) 

25 Trust 6, 8, 12, 13, 14, 

15, 19, 20, 21 

5 

Communication 1, 2, 3, 7, 16, 

17, 24, 25 

 

Alienation 4, 9, 10, 11, 18, 

22 

 

Teacher-student 

relationship 

(ITSR) 

17 Trust 1, 2, 3, 7, 13  

Communication 4, 8, 9, 10, 11, 

12, 15, 17 

 

Alienation 5, 6, 14, 16   

School Well-

being 

26 Having 8, 13, 18, 23 5, 15  

Loving 4, 7, 12, 17, 19, 

22, 24 

9, 

Being 1, 6, 11, 14, 16, 

20, 25 

 

Health 3, 21 2, 10, 15, 26 

After obtaining permission from the regional research authority, an 

introductory letter for the research was delivered to the schools. Upon receiving 

approval, data collection was conducted offline using paper questionnaires. 

Students were given approximately 30 minutes to complete the questionnaire. Once 
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finished, the researcher performed an on-site screening process to prevent missing 

item values. The researcher confirmed the reasons for any unanswered questions, 

determining whether it was due to unwillingness or oversight. If the omission was 

due to participant carelessness, additional time was provided to fill in the blank 

responses. 

3.5 Pilot Testing 

In assessing the validity and reliability tests, face-validity and pilot testing 

conducted. Academic advisor checked the item of the instrument before pilot 

testing. Also there were a group of students that checked the instrument to find 

misconception, difficult terms, or any difficulties on answering the instrument. 

After that pilot testing tested for validity and reliability. Pilot testing is a small-scale 

trial of the actual research to obtain more precise results that align with the 

demographic background of the participants (Roni et al., 2020). The validity 

assessed using the Pearson moment correlation test, and reliability evaluated using 

the alpha-Cronbach test. The results of the trial adjusted to the conditions of the 

research participants.  

The pilot testing process was conducted once for each instrument. However, 

the implementation of pilot testing was divided into two stages: pilot testing for the 

well-being instrument and pilot testing for the attachment instrument. The results 

of the pilot testing shown in table 3.3 – 3.6 and validity & reliability tests are shown 

in the 3.7 – 3.10. 

Table 3.3 

Parent attachment (IPPA) instrument pilot test result 

Parent Attachment (IPPA) (n = 75) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 
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1 0,000 Valid 14 0,954 Invalid 0.541 

2 0,000 Valid 15 0,000 Valid 

3 0,001 Valid 16 0,000 Valid 

4 0,000 Valid 17 0,001 Valid 

5 0,000 Valid 18 0,000 Valid 

6 0,021 Valid 19 0,000 Valid 

7 0,000 Valid 20 0,000 Valid 

8 0,076 Invalid 21 0,000 Valid 

9 0,680 Invalid 22 0,000 Valid 

10 0,002 Valid 23 0,001 Valid 

11 0,182 Invalid 24 0,000 Valid 

12 0,000 Valid 25 0,000 Valid 

13 0,000 Valid       

 

The validity criteria for each item in this variable are a p-value < 0.05 and a 

Cronbach's alpha > 0.700 (Sumintono, 2015). In the Parent Attachment instrument, 

the items that were not valid are item numbers 8 (p = 0.076), 9 (p = 0.680), and 11 

(p = 0.182). Item number 8 previously read, “Talking over my problems with my 

parents makes me feel ashamed or foolish” and was revised to “I feel embarrassed 

to talk about my problems with my parents.” Item number 9 initially read, “My 

parents expect too much from me” and was revised to “My parents have 

expectations that are too high for me.” Additionally, item number 10, which initially 

read, “I get upset easily around my parents,” was revised to “I get angry and upset 

easily around my parents.” Thus, out of the 25 items tested, 21 items were deemed 

valid. 

Table 3.4 

Peers attachment (IPPA) instrument pilot test result 

Peers Attachment (IPPA) (n=75) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 14 0,000 Valid .701 

2 0,000 Valid 15 0,000 Valid 

3 0,000 Valid 16 0,000 Valid 

4 0,302 Invalid 17 0,000 Valid 
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5 0,438 Invalid 18 0,946 Invalid 

6 0,000 Valid 19 0,000 Valid 

7 0,000 Valid 20 0,000 Valid 

8 0,000 Valid 21 0,000 Valid 

9 0,000 Valid 22 0,624 Invalid 

10 0,033 Valid 23 0,461 Invalid 

11 0,070 Invalid 24 0,000 Valid 

12 0,000 Valid 25 0,000 Valid 

13 0,000 Valid       

 

For the Peers Attachment instrument, items that were not valid are item 

numbers 4 (p = 0,302), 5 (p = 0.438), 9 (p = 0.302), 11 (p = 0.070), 18 (p = 0.946), 

22 (p = 0.624) and 23 (p=0.461). Item no 5 in dimention of trust initially “Talking 

over my problems with friends makes me feel ashamed or foolish” revised to “I feel 

embarrassed to talk about my problems to friends”. Items number 4, 9, 11, 18, and 

22 come from the Alienation dimension. With total 6 item was refined while the 

others were 19 valid, from total 25 items. 
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Table 3.5 

Teacher-student relationship (IT-SR) instrument pilot test result 

Teacher-student relationship (IT-SR) (n=75) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 10 0,000 Valid .830 

2 0,000 Valid 11 0,000 Valid 

3 0,000 Valid 12 0,000 Valid 

4 0,000 Valid 13 0,000 Valid 

5 0,773 Invalid 14 0,810 Invalid 

6 0,363 Invalid 15 0,000 Valid 

7 0,000 Valid 16 0,138 Invalid 

8 0,000 Valid 17 0,000 Valid 

9 0,000         

 

Hence, out of the total 17 items tested, 13 items were considered valid. In 

the Teacher-Student Relationship instrument, items that were not valid are item 

numbers 5 (p = 0.773), 6 (p = 0.363), 14 (p = 0,810) and 16 (p = 0.138). All invalid 

items originate from the point of alienation or feeling disconnected from the 

attached figure. An example of a revision made to item 14 is changing “My teacher 

does not understand what I am going through” to “I feel that the teacher does not 

understand what I feel as a student.” Also, for item 16, “I feel that no one 

understands me” was changed to “My teacher gets angry with me for unclear 

reasons.” 
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Table 3.6 

School well-being instrument pilot test result 

School Well-being (n=142) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 14 0,000 Valid .452 

2 0,026 Valid 15 0,001 Valid 

3 0,003 Valid 16 0,508 Invalid 

4 0,000 Valid 17 0,000 Valid 

5 0,000 Valid 18 0,000 Valid 

6 0,000 Valid 19 0,627 Invalid 

7 0,000 Valid 20 0,000 Valid 

8 0,000 Valid 21 0,000 Valid 

9 0,000 Valid 22 0,016 Valid 

10 0,099 Invalid 23 0,000 Valid 

11 0,467 Invalid 24 0,882 Invalid 

12 0,024 Valid 25 0,000 Valid 

13 0,138 Invalid 26 0,056 Invalid 

 

For school well-being, out of the 26 items tested, 19 items were found to be 

valid. In the School Well-being instrument, items that were not valid are 7 items 

which numbers 10 (0,099), 11 (p = 0.467), 13 (p = 0.138), 16 (p = 0.508), 19 (p = 

0.627), 23 (p = 0.882), and 26 (p = 0.056). All items that were not valid underwent 

revision, and data collection proceeded after the revisions.  

The results of validity and reliability tests during the data collection process 

are presented in tables 3.7 to 3.10. The results indicate that all instruments passed 

the validity test using Pearson moment correlation with significance values < 0.05, 

and the reliability test using Cronbach's alpha showed values > 0.7. Therefore, all 

items are deemed suitable for data analysis.  

  



49 

 

Table 3.7 

Parent attachment (IPPA) instrument validity result 

Parent Attachment (IPPA) (n = 481) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 14 0,000 Valid .924 

2 0,000 Valid 15 0,000 Valid 

3 0,000 Valid 16 0,000 Valid 

4 0,000 Valid 17 0,000 Valid 

5 0,000 Valid 18 0,000 Valid 

6 0,000 Valid 19 0,000 Valid 

7 0,000 Valid 20 0,000 Valid 

8 0,000 Valid 21 0,000 Valid 

9 0,000 Valid 22 0,000 Valid 

10 0,000 Valid 23 0,000 Valid 

11 0,000 Valid 24 0,000 Valid 

12 0,000 Valid 25 0,000 Valid 

13 0,000 Valid    

 

Table 3.8 

Peers attachment (IPPA) instrument validity result 

Peers Attachment (IPPA) (n =481) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 14 0,000 Valid .910 

2 0,000 Valid 15 0,000 Valid 

3 0,000 Valid 16 0,000 Valid 

4 0,000 Valid 17 0,000 Valid 

5 0,000 Valid 18 0,000 Valid 

6 0,000 Valid 19 0,000 Valid 

7 0,000 Valid 20 0,000 Valid 

8 0,000 Valid 21 0,000 Valid 

9 0,000 Valid 22 0,000 Valid 

10 0,000 Valid 23 0,000 Valid 

11 0,000 Valid 24 0,000 Valid 

12 0,000 Valid 25 0,000 Valid 

13 0,000 Valid    
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Table 3.9 

Teacher-student relationship (IT-RS) instrument validity result 

Teacher-student relationship (IT-SR) (n=481) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 10 0,000 Valid .884 

2 0,000 Valid 11 0,000 Valid 

3 0,000 Valid 12 0,000 Valid 

4 0,000 Valid 13 0,000 Valid 

5 0,000 Valid 14 0,000 Valid 

6 0,000 Valid 15 0,000 Valid 

7 0,000 Valid 16 0,000 Valid 

8 0,000 Valid 17 0,000 Valid 

9 0,000 Valid    

 

Table 3.10 

School well-being instrument validity result 

School Well-being (n = 481) 

Item Validity (p) Status Item Validity (p) Status Reliability (α) 

1 0,000 Valid 14 0,000 Valid .853 

2 0,000 Valid 15 0,000 Valid 

3 0,000 Valid 16 0,000 Valid 

4 0,000 Valid 17 0,000 Valid 

5 0,011 Valid 18 0,000 Valid 

6 0,000 Valid 19 0,000 Valid 

7 0,000 Valid 20 0,000 Valid 

8 0,000 Valid 21 0,000 Valid 

9 0,000 Valid 22 0,000 Valid 

10 0,000 Valid 23 0,000 Valid 

11 0,000 Valid 24 0,000 Valid 

12 0,000 Valid 25 0,000 Valid 

13 0,000 Valid 26 0,000 Valid 

 

3.6 Ethical Considerations 

In line with robust research ethics, this study is committed to maintaining 

the confidentiality of respondents. This means that the privacy of individuals 

providing data protected throughout the research process. To uphold these ethical 
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standards, explicit permission sought from the respective government authorities, 

institutions, and individuals involved in the data collection process before the 

research begins. This dual commitment to confidentiality and obtaining necessary 

permissions not only ensures the integrity of the research but also aligns with legal 

and ethical considerations. 

The data collection process commence after obtaining approval from the 

city-level research authority. The data collection process carried out on students as 

respondents. The research conducted within school premises during students' 

regular learning hours in their classroom. This ensures that the study aligns with the 

established academic routine and minimizes disruptions to the participants' daily 

schedule. Adherence to the approved research protocols and school policies 

maintained throughout the data collection phase to uphold ethical standards and 

ensure the reliability of the gathered information. Data collection carried out 

directly using printed instruments. Students fill out the instrument directly on paper. 

3.7 Data Analysis 

Before the analysis is carried out, data cleansing through observation with 

the help of SPSS is used to detect and delete error data such as incomplete entries, 

outliers, and duplicate records (Osborne, 2010; Ridzuan & Wan Zainon, 2019). The 

use of statistical analysis as an approach in data analysis in social sciences usually 

relies on assumptions (Shatz, 2023). This assumed position is carried out before 

raw data analysis by checking the data distribution using historgrams and ouliers 

via box plots. All assumption analysis is seen through observation with the result 

that all data has passed this assumption test. 
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Statistical analysis was used to analyze the data in this study. Descriptive 

statistics and linear regression analysis with PROCESS mediation tools by Hayes 

were used to answer the main question of this research. PROCESS is a tool for 

analysis for logistic regression with path analysis (Hayes & Little, 2018). The 

advantage of this tool is its ability to analyze paths that have mediator and 

moderator variables, including multiple paths that may occur from multiple 

mediators as in this study. 

In answering research question one, descriptive statistics were used. This 

analysis process looked at the data and interpret it based on averages, frequencies 

and standard deviations. This approach provide an explanation regarding the well-

being condition among students in Mataram. This descriptive analysis was carried 

out to obtain certain attributes that are useful for viewing the positioning of students' 

well-being through numbers. 

The second and third research questions answered using pearson moment 

correlation and regression data analysis with the help of PROCESS analysis by 

Hayes. Pearson moment correlation validated the result of correlation between 

variables. Regression data analysis in this research does not position itself to see 

causal inference from existing variables but rather to get answers to abstract 

variables which are hypothesized to have regular relationships with each other. This 

approach aims to elucidate the mechanism of influence from the parent attachment 

variable, mediated by peer and teacher attachment, on students' well-being. This 

analysis method help this study to reveal the relationship between these variables 

in shaping students' overall well-being. The analysis begin by examining the direct 

relationships of variables X on M1 and M2 on as seen on path a1 and a2 and the 
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relationships of X, M1, and M2 on Y on paths c', b1, and b2. After that, the analysis 

examine the relationship of X with Y that mediated by M1 or the first path a1b1, 

and X with Y mediated by M2 or the second path a2b2. At the end, the total 

relationship value of X with Y that combines direct effects and indirect effects 

through the mediators (c' + a1b1 + a2b2) also be examined. 
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CHAPTER IV 

FINDINGS & DISCUSSION 

This section presents the study findings utilize to address the research 

objectives. The first section the chapter presents the distribution of the participant 

followed with the descriptive statistics for each variable. Next, there is a section on 

direct relationships to address research questions two and three. Finally, it covers 

the output of the mediation analysis, which is the main question of this study. Each 

section of the findings is directly elaborated with academic literature. 

Table 3.1 

Participants demographic data 

Characteristic Description 
Frequency 

(N=481) 
Percentage 

Mean & Std 

Dev 

Age 15 17 3,5 

17,06 (0,92) 

16 113 23,5 

17 198 41,2 

18 128 26,6 

19 25 5,2 

Gender Male 187 38,9 
  

Female 294 61,1 

Grade 10 112 23,3 

  11 136 28,3 

12 233 48,4 

School School A 21 4,4 

  

School B 70 14,6 

School C 55 11,4 

School D 72 15,0 

School E 80 16,6 

School F 105 21,8 

School G 78 16,2 
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4.1 Demographic of Research Participant 

This section will explain in detail the distribution of participants based on 

demographic data such as age, gender, school, and grade. According to Table 4.1, 

the age distribution ranges from 15 to 19 years. The average age is 17.06 with a 

standard deviation of 0.92. The standard deviation indicates that the majority of the 

distribution falls within the ages of 16 to 18, while ages 15 and 19 have fewer 

participants. 

Table 4.1 

Participants distribution based on age 

Age Frequency Percentage 
Mean & Std 

Deviation 

15 17  3,5 % 17,06 (0,92) 

16 113 23,5 % 

17 198 41,2 % 

18 128 26,6 % 

19 25  5,2 % 

 

Table 4.2 shows the distribution of data by gender based on the number of 

male and female participants. The number of male participants is 187, while the 

number of female participants is 294, resulting in a difference of 107 participants. 

This indicates a higher number of female participants. This difference might be a 

concern when considering the sample's gender stratification. However, this study 

used cluster sampling, which was randomized, ensuring that each male and female 

student had an equal chance of being selected. 

Table 4.2 

Participants distribution based on gender 

Gender Frequency Percentage 

Male 187 38,9 % 

Female 294 61,1 % 
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As shown in table 4.3 the senior high school students targeted in this 

research covering all grade levels 10, 11, and 12. The majority of the students 

involved are from grade 12, making up nearly half of the proportion compared to 

the number of students in grades 10 and 11. This also explains the age distribution, 

which is predominantly 16, 17, and 18 years old.  

Table 4.3 

Participants distribution based on grade 

Grade Frequency Percentage 

10 112 23,3 % 

11 136 28,3 % 

12 233 48,4 % 

 

There are 7 schools that participated in this study as shown in table 4.4. The 

schools were randomly selected from each sub-district in Mataram City. However, 

one sub-district is represented by 2 schools because in the first random selection, 

School A had a small number of students and could not meet the minimum 

requirement of 63 participants. Therefore, another random selection was conducted 

to make up for the shortfall in the number of students needed. Additionally, the 

number of participants in Schools B, C, D, and E is quite close to each other. 

Meanwhile, School F has a slightly higher representation at 21.8%, but it is not 

excessively disproportionate. 
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Table 4.4 

Participants distribution based on schools 

Grade Frequency Percentage 

School A 21   4,4 % 

School B 70 14,6 % 

School C 55 11,4 % 

School D 72 15,0 % 

School E 80 16,6 % 

School F 105 21,8 % 

School G 78 16,2 % 

 

4.2 Descriptive Statistics of Variables 

The descriptive statistics as shown in table 4.5 explain students' attachment 

and well-being level and provide an overview of the data that has been collected 

from 481 students. For parent attachment, the score range shows a minimum value 

of 31 and a maximum of 100, with a mean score of 73.50. This indicates that the 

average level of parent attachment is relatively high. The standard deviation value 

of 13.462 indicates a fairly high range of variability. For peer attachment, the 

minimum value is 33 and the maximum is 100, with a mean score of 73.26. The 

standard deviation value of 12.142 is similar to that of parent attachment, as they 

essentially have the same number of instrument items. The mean and standard 

deviation results show that peer attachment is above average and there is 

considerable diversity. 
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Table 4.5 

Descriptive Statistics 

Variables N Minimum Maximum Mean Std. Deviation 

Parent Attachment 481 31 100 73.50 13.462 

Peers Attachment 481 33 100 73.26 12.142 

Teacher-student Relationship 481 20 68 45.02 9.150 

Students Well-being 481 38 101 73.82 10.482 

 

For the teacher-student relationship, the range is 20 to 68 with an average 

of 45.02. The average result indicates a slightly high mean value. The standard 

deviation of 9.15 points to a moderate spread of scores, which means there is 

variability in experiences with teachers. The results highlight a high level of 

diversity in attachment variables could be caused by some extraneous variables 

such as gender and age. The average value of the teacher-student relationship 

(M=45,02) appears different compared to the other variables. However, in terms of 

proportion, this is still reasonable because the number of items for the teacher-

student relationship instrument is 17, whereas the other instruments have 25-26 

items.  

Students’ well-being in Mataram got mean number of 73.82 with a deviation 

of 10.482. The well-being scores span from a low of 38 to a high of 101. This range 

of values shows that there is quite a large variation in values, although the lowest 

and highest values are not included as significant outliers. The average well-being 

score shows a relatively high value. Indicating that while there is some variation in 

well-being scores among the students, most scores are fairly close to the average, 

with deviations of approximately 10.482 points from the mean.  
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These data indicate that the condition of well-being in this group is 

predominantly high, with an average score of 73.82. The variability of scores, 

measured by the standard deviation, indicates that while there is some variation in 

well-being scores among students, most scores are fairly close to the average. The 

score range from 38 to 101 shows diversity in the levels of student well-being. 

Research by Llorca et al. (2017) found that the role of educational institutions on 

well-being. The impact of the school condition contribute to students' well-being. 

The variety of data that come from 6 schools could explain the diversity of the score 

range. Another study by Tian (2008) indicates that subjective well-being in schools 

influences student engagement. Therefore, these findings highlight the significance 

of maintaining and enhancing student well-being in schools to support their 

engagement and academic success. 

However, it is important to concern on pulpils with lower well-being scores, 

as they represent a minority and may require additional support to increase well-

being in school. Further study could be conducted to identify factors contributing 

to the variability in these well-being scores. 

4.3 Relationship parent attachment on peers and teacher attachment 

Before examining the indirect association between parent attachment and 

students' well-being through the mediators of peers and teacher attachment, the 

analysis begins by investigating the direct relationships between each variable in 

the model. There are a total of five direct correlation paths analyzed: first, the 

correlation between parent attachment and peers attachment on path a1; second, 

parent attachment with teacher-student relationship on path a2; third, the direct 

relationship between parent attachment and students' well-being on path c'; 
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additionally, the direct correlations between the mediator variables, peers 

attachment with students' well-being on path b1, and teachers attachment with well-

being on path b2. The result of pearson moment correlation showed in table 4.6 

After showing the result of correlation, the value coefficients beta used to see the 

direct effect. 

Table 4.6 

Correlation result between variables 

Variables 1 2 3 4 

1 Parent Attachment -    

2 Peers Attachment 0.287** -   

3 Teacher-student relationship 0.484** 0.287** -  

4 Well-being 0.501** 0.381** 0.643** - 

 

The link of parent attachment and peers attachment correlates significantly 

positive with peers attachment (r = .287, p < .001) on path a1 (Figure 4.1 and table 

4.6). The statistical analysis reveals a coefficient (b) of 0.2591, a t-value of 6.5496, 

and a p-value less than 0.01 based on Hayes PROCESS analysis. This suggests that 

a more secure bond with parents is linked to a more positive connection with peers. 

These results signify that Ha1 is accepted, and H01 is rejected. In path a2 (Figure 

4.1 and table 4.6), parent attachment also significantly correlates with the teacher-

student relationship (r = 0.287, p < 0.01). The analysis shows a coefficient (b) of 

0.3289, a t-value of 12.0557, and a p-value less than 0.01, indicating that a strong 

attachment to parents enhances the attachment with teacher. These findings indicate 

that Ha2 is accepted, and H02 is rejected. 

The link of parent attachment and peers attachment or teacher-student 

relationship can be explained through the continuity of attachment styles that 

children develop. Predictions about adolescent and early adult behaviors can be 
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made based on their attachment patterns with parents (McGinley & Evans, 2020). 

It can be argued that interaction patterns with peers continue to involve attachment 

because the dimensions shaping interaction in peers attachment are similar to those 

in parent attachment (Gorrese & Ruggieri, 2012). Having a secure form of parent 

attachment provides the foundation for developing social skills and reduces 

conflicts in friendships (Thompson, 2015). Generally, female students tend to have 

stronger attachments to friends compared to males (Gorrese & Ruggieri, 2012; 

Miljkovitch et al., 2021).  

4.4 Relationship between attachment variables and students well-being 

Furthermore, a secure pattern of parent attachment also influences secure 

attachment patterns in students. In school, teachers serve as secure bases that 

embody these attachment forms (García-Rodríguez et al., 2023). These results align 

with study conducted by Wang et al. (2023) that revealed shyness had a partial role 

in mediating parent-child attachment and teacher-student connections. Parent 

attachment plays a crucial role in the teacher-student relationship, other factors such 

as the child’s individual characteristics and the teacher’s approach can also 

significantly influence this relationship.  

Directly, parent attachment significantly correlates with students' well-being 

on path c' (Figure 4.1 and table 4.6). The results indicate a significant positive 

relationship (r = 0.501, p < 0.01) , with a coefficient (b) of 0.1648, a t-value of 

5.5407, and a p-value less than 0.01, suggesting that students with secure parent 

attachment tend to experience better overall well-being. These findings signify that 

Ha3 is accepted, and H03 is rejected. Secure attachment is associated with increased 

positive emotions (Calvo et al., 2022), which define subjective well-being and are 
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part of the school well-being framework. Attachment theory also suggests that 

children with secure attachment tend to view parents as a secure base for seeking 

comfort and emotional support in stressful situations (Lestari, 2023). Enhanced 

positive emotions and emotional support can improve adolescent psychological 

well-being and reduce psychological stress (Chen et al., 2021). 

Individuals rely on their attachment to parents to achieve good well-being 

conditions. For students with less adaptive personality characteristics, attachment 

to parents serves as a secure base for communication and trust (Moreira et al., 

2021). Similarly, the perspective that parent attachment influences students' well-

being applies to students with hearing impairments, where emotional and 

behavioral problems are reduced with strong parent attachment (Ban et al., 2024). 

The influence of parent attachment extends to promoting prosocial behavior, school 

bonding, individual adaptability, and serving as a coping mechanism to mitigate the 

negative impacts of mental and psychological issues such as low self-direction, low 

persistence, and emotion of shame (Ban et al., 2024; Moreira et al., 2021; Wang et 

al., 2023). 

The relationship between the variable peer attachment also correlates with 

students' well-being (path b1 in Figure 4.1 and table 4.6). The analysis reveals a 

significant positive correlation (r = 0.381, p < 0.01), with a coefficient (b) of 0.1574, 

a t-value of 5.2114, and a p-value less than 0.01, indicating that strong peer 

attachment positively contributes to students' well-being. These findings signify 

that Ha4 is accepted, and H04 is rejected. Similarly, the teacher-student relationship 

significantly affects students' well-being (path b2 in Figure 4.1 and table 4.6). The 

results show a positive correlation (r = 0.643, p < 0.01), with a coefficient (b) of 
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0.5600, a t-value of 12.7851, and a p-value less than 0.01. This underscores the 

significant association where a positive teacher-student relationship correlates with 

positive students' well-being. These results indicate that Ha5 is accepted, and H05 is 

rejected. 

High peer attachment, which refers to strong bonds with peers, helps 

individuals to persevere and provides support by offering a place to share, 

facilitating social participation, and assistance (Putri & Novitasari, 2017). 

Therefore, individuals are more capable at managing difficulties and achieving a 

good well-being. The pattern of attachment influence can change as students 

transition into early adulthood and beyond. According to Ryff & Keyes' theory 

(1995) individuals in early adulthood (24-28 years old) tend to experience lower 

psychological well-being. This reduced well-being may be attributed to changes in 

peer attachment patterns, which evolve into more intimate and smaller social circles 

during adulthood (Arnett, 2000; Miller, 2016).  

The number of friends can indeed provide opportunities for students to 

experience better well-being. The concept suggests that children who regard 

themselves as having more social connections in the school and spend plenty of 

time with friend, could improve positive interactions with friends that fulfil their 

psychological needs for connection and security. This can lead to reduced feelings 

of isolation, loneliness, or depression (Țepordei et al., 2023). Interventions and 

policies at the school level aimed at promoting social interactions are needed to 

enhance attachment and positively influence students' well-being. 

Students highlight that excellent teacher-student connections are desirable 

at school and are recognized as a significant factor in their motivation, engagement, 
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and well-being (Thornberg et al., 2022). Teacher-student relationships support the 

development of positive academic emotions in students (Lei et al., 2018). One form 

of teacher-student relationship involves listening to students and providing 

feedback (Thornberg et al., 2022). Additionally, teacher-student relationships have 

the power to motivate students to exhibit defender behavior in bullying situations 

(Rizkyanti et al., 2021). By fostering students with positive behaviors, schools can 

create an environment conducive to promoting general well-being. 

The relationship between teacher attachment not only impacts student well-

being but also teacher well-being (Spilt et al., 2011). The well-being of the entire 

school community is a concern, although school well-being generally focuses on 

the condition of students' well-being. In cases where teachers exhibit avoidance 

behaviors or are less engaged, it can negatively affect individual dynamics, 

increasing the potential for conflicts that impact well-being (Nulman & Alkalay, 

2023). Nevertheless, the implementation of efficient classroom management 

techniques and the right engagement of teachers can foster a conducive learning 

atmosphere, wherein students feel encouraged and at ease to participate actively. 

These findings indicate that parent attachment, peers attachment, and 

teacher-student relationships have significant relationships with students' well-

being. However, It is crucial to acknowledge that each variable has a distinct and 

diverse function. For instance, support from parent is correlate with increased self-

esteem in children and adolescents (Hoferichter et al., 2021). This is essential 

because secondary school students are undergoing a significant period of switching 

from childhood to adolescent, which encompasses various changes in their 

physical, cognitive, and emotional development (Santrock, 2017). Peer interactions 
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have a essential part in students’ psychology, as they contribute to feelings of 

happiness, belonging, and freedom from anxiety and boredom (Hoferichter et al., 

2021). Peer relationships contribute to students' mental health, subjective well-

being, academic well-being, and reduction in test anxiety-related worries and 

emotional distress (Hoferichter et al., 2021). The significance of teacher-student 

connections is in their impact on instructional support, specifically in terms of the 

positive correlation between teacher support and student self-esteem. However, 

these relationships do not play a significant role in providing socio-emotional 

support, which is associated with psychological well-being (Hoferichter et al., 

2021). 

 

  

c' = 0.1648,  p <.001 

Figure 4. 1 

Direct Effect of Model 

Parent 

Attachment 

Peers 

Attachment 

Teacher-student 

relationship 

Students’ Well-

being 
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4.5 Mediating effect of peers attachment and teacher-student relationship on 

relationship between parent attachment and students well-being 

Based on the analysis, the indirect effect first, which is the path from parent 

attachment to students' well-being mediated by peers attachment (X → M1 → Y, 

path a1b1, see Figure 4.2), shows that the confidence interval for peers attachment 

(LLCI = 0.0195 and ULCI = 0.658) does not cross zero. This indicates that peers 

attachment significantly mediates the indirect link of parental bonding and students' 

welfare. The total coefficient for the connection is the product of coefficients a1 = 

0.2591 and b1 = 0.1574, resulting in 0.0407 (a1 * b1). Peers' attachment acts as a 

mediator in the connection between attachment and well-being. These findings 

suggest that Ha6 is accepted and H06 is rejected. 

Based on the analysis, the indirect effect second, which is the path from 

parent attachment to students' well-being mediated by teacher-student relationship 

(X → M2 → Y, path a2b2, see Figure 4.3), also shows that the confidence interval 

for teacher-student relationship (LLCI = 0.1383 and ULCI = 0.2327) does not cross 

zero. This indicates that teacher-student relationship significantly mediates the 

indirect relationship between parent attachment and students' well-being. The total 

coefficient for this relationship is the product of coefficients a2 = 0.3289 and b2 = 

Students  

well-being 
Parent attachment Peers attachment 

a1=0.2591, p < 0.01 b1=0.2591, p < 0.01 

Indirect effect = 0.0407, 95%, CI [0.0195, 0.658] 

Figure 4.2 

Mediation effect of peers attachment on correlation between parent attachment and students 

well-being 
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0.5600, resulting in 0.1842 (a2 * b2). Teacher-student relationship plays a mediating 

role in the relationship between parent attachment and students' well-being. These 

findings suggest that Ha7 is accepted and H07 is rejected. 

 

Figure 4.4 showed total effect of the correlation model between parent 

attachment and students' well-being, mediated by peers attachment and teacher 

attachment, can be calculated by summing direct effect coefficient (c') of X on Y 

with the indirect effect coefficients on the mediation paths 1 (a1b1) and 2 (a2b2). 

The total effect value (c' + a1b1 + a2b2) is 0.1648 (c') + 0.0407 (a1b1) + 0.1841 

(a2b2), resulting in 0.3896 (p < 0.01). There is a mediated effect of peers attachment 

and teacher-student relationship on the relationship between parent attachment and 

students' well-being in Mataram. These results indicate that Ha8 is accepted and H08 

is rejected. The total indirect effect produced by the two mediation processes is 

0.2250 (95% CI, LLCI = 0.1737, ULCI = 0.2788). 

Students  

well-being 
Parent attachment 

Teacher-student 

relationship 

a2=0.3289, p < 0.01 b2=0.5600, p < 0.01 

Indirect effect = 0.1842, 95%, CI [0.1383, 2327] 

Figure 4.3 

Mediation effect of teacher-student relationship on correlation between parent attachment 

and students well-being 
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The study examined how peers attachment and teacher-student relationship 

influence the connection between parent attachment and students' well-being. The 

findings demonstrated a noteworthy indirect impact of parental attachment on the 

well-being of kids through connection to peers (b=0.0407, t=5.2114), therefore 

providing support for Hypothesis 6. The study additionally discovered a notable 

indirect impact of parental connection on the well-being of pupils through the 

teacher-student relationship (b=0.1841, t=12.7851), thus providing support for 

Hypothesis 7. In addition, the study indicated that the impact of parent attachment 

on students' well-being was statistically significant (b=0.1648, t=5.5407, p<0.01) 

even when considering the existence of mediators. Therefore, both the closeness 

of peers and teachers of students contributed to the connection between parental 

attachment and the well-being.  

The positive values of abc' indicate link of parent attachment and student 

wellness, mediated by peers attachment and teacher-student relationship, is 

complementary. Complementary mediation occurs when both the indirect effects 

c' = 0.1648,  p <.001 

Figure 4. 4 

Total effect of the model 

Parent 

Attachment 

Peers 

Attachment 

Teacher-student 

relationship 

Students’ Well-

being 

Total effect = 0.3896, 95%, p < 0.01 
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(path a1b1 and path a2b2) and the direct effect (c') point in the same direction and 

are significant (Hair et al., 2021). This means that as parent attachment increases, it 

positively influences peers attachment and teacher-student relationship, which in 

turn contribute positively to students' well-being. The concept of complementary 

mediation suggests that both pathways (indirect through peers attachment and 

teacher-student relationship, and direct) work together to enhance students' overall 

well-being. 

 Research by Llorca et al., (2017) supports the idea that parent attachment 

can be mediated by peer relationships and influence students' performance and self-

efficacy. However, there is still limited literature exploring the mediation of peer 

and teacher bond on the link of parent attachment and well-being. According to 

Rosita and Safitri peer attachment provides psychological security, which is crucial 

for the mental health of adolescents, particularly those experiencing parental 

divorce. This indicates that peer attachment can have a positive impact on well-

being even in families with incomplete parental structures. Typically, parental 

divorce influences attachment patterns, leading to feelings of insecurity in 

individuals (Fraley & Heffernan, 2013). Peer attachment plays a significant role in 

providing psychological security through emotional support from peers, fostering 

mutual trust, and enabling open communication (Rosita & Safitri, 2023). 

 The closeness between students and teachers is influenced, in part, by the 

attachment they develop with their parents. One consequence of poor attachment 

could be the emergence of excessive shame, which affects how individuals form 

attachments with their teachers. Discuss the implications of teachers closness with 

student on well-being.  
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From the findings, parent is positively link with student well-being. 

Additionally, peer attachment and teacher-student relationships significantly 

mediate this relationship. The total coefficient of the parent attachment-student 

well-being relationship mediated by peer attachment is 0.0407 (a1b1). The total 

coefficient of the parent attachment-student well-being relationship mediated by 

teacher-student relationships is 0.1841 (a2b2). Analysis indicates that teacher-

student relationships have a stronger mediating effect compared to peer attachment.  

Strong attachment to parents not only directly contributes to student well-

being but also enhances their relations with friends and teachers, thereby further 

improving their wellness. This aligns with attachment theory, which posits that 

early attachment to parents forms the foundation for healthy interpersonal 

relationships in adulthood (Bowlby, 1982). Furthermore, these findings are 

consistent with research by Hair et al. (2021) which found that support from peers 

and teachers is a strong predictor of student well-being. 

The research findings support Konu & Rimpela's well-being theory by 

demonstrating that social support from attachments especially attachment to 

parents, peers, and teachers plays a key role in shaping student well-being. Strong 

attachment to parents not only directly contributes to student well-being but also 

strengthens their relationships with peers and teachers. This aligns with the concept 

that a positive surrounding, fostered by social support from strong interpersonal 

relationships, is a primary determinant of student well-being. 

The result aligns with previous study that suggests a positive correlation 

between parent connection and well-being. However, it also expands the literature 

by showing that teacher-student relationships play a stronger mediating role 



71 

 

compared to peer attachment. This may be due to the cultural context in Mataram, 

where relationships with teachers are highly respected and considered crucial in 

students' lives. Conversely, some researchers oppose findings that suggest teacher-

student relationships influence student well-being, which differs from the findings 

of this study (Hoferichter et al., 2021). The argument is that teacher support is 

limited to instructional support and lacks substantial socio-emotional support.  

These findings have significant implications for educational and mental 

health interventions. Programs that promote parental involvement in children's 

lives, as well as strengthen link of students and teachers, can enhance student well-

being. Additionally, the findings underscore the urgency of support from peers and 

teachers in maintaining students' mental health. This aligns with Konu & Rimpela's 

theory, which emphasizes the crucial role of surrounding environments in 

influencing student well-being. 
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CHAPTER V 

CONCLUSION 

The purpose of this chapter is to provide an overview of the research topic 

and the results. There are three main parts of the chapter such as (1) conclusion, 

which is to provide summarize of the research from the findings and discussion; (2) 

limitation and suggestions for future research; and (3) the implication of the 

research findings. 

5.1 Conclusion 

The fulfillment of well-being significantly impacts students' academic 

achievement and mental health. Students who feel well-supported are better able to 

concentrate, participate, and exhibit positive attitudes. This also contributes to 

maintaining both their mental and physical health. 

This study aims to explore the dynamics through a conceptual model 

between students' attachments to parents, peers, and teachers and their well-being. 

This research seeks to expand the literature related to student well-being, 

particularly in the context of Indonesian education, using the well-being approach 

of Konu and Rimpelä. The sociological perspective encapsulated in Konu's theory 

is elucidated through this study. Empirically, numerous studies have demonstrated 

that attachments in school settings are directly linked to student well-being. The 

fundamental hypothesis posits that parental attachment influences students' 

interactions with teachers and peers at school, thereby forming new attachment 

patterns that impact well-being. 
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The results indicate all components, including parental attachment, peer 

attachment, and the teacher-pupils relationship, have significant direct relationship 

with well-being. However, each variable has a distinct contribution that warrants 

further investigation. Several studies have revealed that parental attachment 

contributes by providing a sense of security and emotional support, which affects 

students' interaction styles. Peer attachment, on the other hand, serves as a new peer 

support system developed by individuals at school, helping to enhance students' 

motivation and self-confidence. Meanwhile, the teacher-student relationship offers 

more support in academic aspects. Overall, attachment variables support emotional 

and psychological enhancement, creating favorable conditions for students' growth 

and development. 

Indirectly, peer attachment and the instructor-pupil bond mediate the 

relationship between parental attachment and well-being. This implies that peer and 

teacher relationships play crucial intermediary roles, strengthening the impact of 

parental attachment on student well-being. Positive connection with friends and 

instructor can amplify the positive effects of parental attachment, thereby 

supporting students' overall emotional and social well-being. The stronger 

interconnected context in Mataram City can serve as a priority reference for 

interventions. Thus, the interaction among these three types of attachment should 

be the primary focus in efforts to enhance student well-being through educational 

policies and programs. 

5.2 Limitation & Future Direction 

This study was not conducted longitudinally and did not employ any 

interventions. Consequently, it does not claim that the relationships identified are 



74 

 

causally inferable. This limitation presents an opportunity for further development 

in subsequent research. The correlation findings provide a foundational basis for 

future studies involving interventions. Furthermore, it is recommended that future 

research includes more combinations of variables, including moderators. 

While positive association of parental attachment and well-being was found, 

we cannot definitively state that stronger parental attachment causes an increase in 

student well-being without considering other potential influencing variables. 

Therefore, these findings should be viewed as indicative of potential relationships 

that require further investigation using more robust research designs. Future 

research could employ longitudinal designs to better identify these relationships. 

Longitudinal designs would enable researchers to track changes in these variables 

over time. 

Furthermore, future research could examine the conceptual model in various 

cultural contexts to determine whether the findings are consistent across different 

populations. Cultural diversity may influence how these variables interact, making 

it essential to understand whether findings in one culture apply to others. This would 

help extend the generalizability of the research results and provide more 

comprehensive insights into the factors affecting student well-being across different 

backgrounds. 

5.3 Implication 

Theoretically, this research contributes significantly to understanding well-

being conditions within the context of Indonesia. The study employs a theoretical 

framework to effectively identify distinct characteristics that have an impact on the 

well-being of individuals, specifically focusing on students in Indonesia. Evidence 
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suggests that the emotional connections formed with parents, teachers, and peers 

have a substantial influence on the overall well-being of students. This study 

enhances the current data of literature on well-being by incorporating insights from 

the cultural context of Indonesia. Furthermore, these findings can be utilized to 

construct a more all-encompassing hypothesis concerning the dynamics of 

happiness in various educational settings. Therefore, this study not only enhances 

our comprehension of the elements that influence well-being in Indonesia, but also 

establishes a strong theoretical basis for future research of dicipline. 

The result have significant relevance for the construction and 

implementation of educational policies in Indonesia. To ensure good outcome of 

students mental health, policy should prioritize the creation of supportive 

environments that recognize the significance of parental, teacher, and peer 

attachment. The research findings can be used to create preventive treatments that 

target mental health issues among students. Hence, these discoveries not only 

provide theoretical understanding but also offer practical advice to increase the 

wellness of students in Indonesia, with the goal of establishing a more 

comprehensive and encouraging educational setting.  
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APPENDICES 

Appendix 1 :Time and Place of the Research 

This research take place in six schools located in Mataram city. Data collection in 

each school carried out at different times.  The research plan as follows shown in 

table 3.1. 

 

Research timeline 

No Activity Oct Nov Dec Jan Feb Mar Apr May Jun Jul 

1 
Proposal 

Writing 
          

2 
Proposal 

Defense 
          

3 
Proposal 

Revision 
          

3 

Processing 

Research 

Permits 

          

4 
Data 

Collection 
          

5 

Findings 

& 

Discussion 

          

6 
Thesis 

Defense 
          

 

The research process conducted after the proposal is revised and approved by the 

faculty. The research commence in February 2024 with the acquisition of 

permissions from the regional research body. Following the completion of 

permissions, the data collection process took place over three months, from March 

to May 2024. The compilation of research findings commence in May, with an 

completion date in June. 
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Appendix 2 : Research Questionnaire 

 

Kuisioner Penelitian  

Identities’ Siswa 

Nama Lengkap : 

Kelas : 

Usia / Umur : 

Jenis Kelamin : 

Asal Sekolah : 

Petunjuk pengisian 

Berilah jawaban terhadap seberapa setuju pada pernyataan yang ada dikuisioner. 

Silahkan menggunakan tanda ceklist  pada salah satu kolom yang telah di 

sediakan untuk setiap item pernyataan kuisioner. Terdapat empat opsi pilihan 

jawaban yaitu sangat tidak setuju, tidak setuju, setuju, dan sangat setuju. 

Bagian Pertama : Kesejahteraan Siswa 

Pernyataan 

Sangat 

Tidak 

setuju 

Tidak 

Setuju 

Setuju 

Sangat 

Setuju 

“Saya tidak ada masalah dalam 

mempersiapkan ujian” 

    

“Selama enam bulan terakhir saya 

mengalami merasa lelah atau lemah.” 
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“Alat indera saya cukup baik dan sehat 

dalam mengikuti pembelajaran 

disekolah.” 

    

“Guru tertarik dengan apa yang saya 

lakukan” 

    

“Suhu panas di kelas saya menganggu 

pelajaran” 

    

“Saya tidak mengalami masalah 

tentang pelajaran ketika berada diluar 

sekolah” 

    

“Guru saya memperlakukan saya 

dengan adil sama seperti teman-teman 

saya lainnya” 

    

“Suhu panas di kelas saya menganggu 

pelajaran” 

    

“Saya tidak mengalami masalah 

tentang pelajaran ketika berada diluar 

sekolah” 

    

“Guru saya memperlakukan saya 

dengan adil sama seperti teman-teman 

saya lainnya” 

    

“Saya mendapat pujian dari guru 

ketika berhasil mencapai pencapaian 

atau prestasi yang bagus” 
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“Saya merasa bahagia bersama teman 

teman di sekolah” 

    

“Ruangan kelas saya nyaman untuk 

belajar” 

    

“Guru tidak membebani saya dalam 

memberikan tugas.” 

    

“Selama enam bulan terakhir saya 

mengalami nyeri leher atau bahu” 

    

“Guru mendorong saya untuk berani 

menyampaikan pendapat saya” 

    

“Saya berhubungan baik dengan guru 

saya.” 

    

“Disekolah saya terdapat ruang ganti 

yang layak.” 

    

“Saya selalu berhasil menyelesaikan 

tugas dengan baik ketika bekerja dalam 

kelompok.” 

    

“Saya selalu mengikuti pembelajaran 

selama pelajaran.” 

    

“Saya merasa sehat dalam enam bulan 

terakhir.” 

    

“Di sekolah saya tidak pernah terjadi 

bullying.” 
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“Kualitas ventilasi dalam kelas saya 

baik atau udara ruangan yang baik” 

    

“Saya memiliki komunikasi yang baik 

dengan guru” 

    

“Saya tidak ada masalah dalam 

mengerjakan pekerjaan rumah atau 

tugas yang guru berikan.” 

    

“Saya sering merasa gugup di 

sekolah.” 

    

 

Bagian Kedua: Keterikatan Dengan Orang Tua / Wali 

Pernyataan 

Sangat 

Tidak 

setuju 

Tidak 

Setuju 

Setuju 

Sangat 

Setuju 

“Orang tua saya menghargai perasaan 

saya.” 

    

“Saya merasa orang tua saya telah 

menjadi orang tua yang baik.” 

    

“Saya berharap memiliki orang tua 

yang berbeda dari yang saat ini 

mengasuh saya.” 

    

“Orang tua saya menerima saya apa 

adanya.” 
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“Jika saya khawatir terhadap sesuatu, 

saya suka mendengar pandangan atau 

solusi dari orang tua saya.” 

    

“Saya merasa tidak perlu menunjukkan 

perasaan saya pada orang tua saya.” 

    

“Orang tua saya bisa tahu ketika saya 

sedang kesal.” 

    

“Saya merasa malu berbicara tentang 

masalah saya kepada orang tua” 

    

“Orang tua saya berharap terlalu tinggi 

kepada saya” 

    

“Saya mudah marah atau kesal ketika 

bersama orang tua.” 

    

“Orang tua saya sering tidak 

mengetahui apabila saya merasa kesal” 

    

“Ketika kita membahas sesuatu, orang 

tua saya peduli dengan pandangan 

saya.” 

    

“Orang tua saya percaya pada 

penilaian saya.” 

    

“Orang tua saya punya masalah 

sendiri, jadi saya tidak mau 

merepotkan mereka dengan masalah 

saya.” 
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“Orang tua saya membantu saya 

memahami diri saya lebih baik.” 

    

“Saya menceritakan masalah dan 

kesulitan saya kepada orang tua saya.” 

    

“Saya merasa marah dengan orang tua 

saya.” 

    

“Saya tidak mendapatkan banyak 

perhatian dari orang tua saya.” 

    

“Dalam menyelesaikan masalah, Saya 

berbicara dengan orang tua.” 

    

“Orang tua memahami saya dengan 

baik.” 

    

“Ketika saya marah, orang tua saya 

berusaha untuk memahami.” 

    

“Saya percaya pada orang tua saya.”     

“Orang tua saya tidak mengerti apa 

yang saya alami akhir-akhir ini.” 

    

“Saya bisa berbicara dengan orang tua 

ketika perlu mengungkapkan sesuatu 

seperti masalah, perasaan atau 

pendapat.” 

    

“Jika orang tua saya tahu ada sesuatu 

yang mengganggu saya, mereka 

bertanya kepada saya tentang itu.” 
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Bagian Ketiga: Keterikatan Dengan Teman 

Pernyataan 

Sangat 

Tidak 

setuju 

Tidak 

Setuju 

Setuju 

Sangat 

Setuju 

“Saya suka mendengar pandangan 

teman jika saya merasa khawatir 

terhadap sesuatu.” 

    

“Teman-teman saya bisa tahu ketika 

saya sedang kesal pada sesuatu.” 

    

“Ketika kita membahas sesuatu, 

teman-teman saya mempertimbangkan 

dan peduli dengan pandangan saya.” 

    

“Saya merasa malu berbicara tentang 

masalah saya kepada teman” 

    

“Saya berharap bisa memiliki teman 

yang lebih baik dari yang saya miliki 

sekarang” 

    

“Teman-teman saya memahami saya. ”     

“Teman-teman saya mendorong saya 

untuk berbicara tentang kesulitan saya. 

” 

    

“Teman-teman saya menerima saya 

apa adanya. ” 
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“Saya merasa perlu untuk lebih banyak 

bertemu atau ngobrol dengan teman 

teman. ” 

    

“Teman-teman tidak perduli dengan 

perasaan saya” 

    

“Saya tetap merasa kesepian ketika 

berkumpul bersama teman” 

    

“Teman-teman saya mendengarkan apa 

yang ingin saya katakan. ” 

    

“Saya merasa teman-teman saya adalah 

teman yang baik. ” 

    

“Teman-teman saya cukup mudah 

diajak berbicara. ” 

    

“Ketika saya marah, teman-teman saya 

mencoba untuk memahami kondisi 

saya. ” 

    

“Teman-teman saya membantu saya 

untuk lebih memahami diri saya 

sendiri. ” 

    

“Teman-teman saya peduli dengan 

perasaan saya. ” 

    

“Saya sering merasa marah ketika 

bermain bersama teman teman” 
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“Saya dapat percaya pada teman saya 

ketika saya perlu untuk 

mengungkapkan sesuatu masalah, 

perasaan atau pendapa saya. ” 

    

“Saya percaya pada teman-teman saya. 

” 

    

“Teman-teman saya menghormati 

perasaan saya. ” 

    

“Teman saya sering tidak tahu saat 

saya merasa kesal” 

    

“Sepertinya teman-teman tidak suka 

pada saya. ” 

    

“Saya bisa bercerita kepada teman-

teman saya mengenai masalah dan 

kesulitan saya.” 

    

“Jika teman-teman saya tahu ada 

sesuatu yang mengganggu saya, 

mereka bertanya tentang hal itu.” 

    

 

 

 

Bagian Keempat: Keterikatan antara siswa dan guru 
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Pernyataan 

Sangat 

Tidak 

setuju 

Tidak 

Setuju 

Setuju 

Sangat 

Setuju 

“Guru saya menghargai perasaan 

saya.” 

    

“Saya merasa guru saya berhasil 

sebagai guru.” 

    

“Guru saya menerima saya apa 

adanya.” 

    

“Guru saya bisa tahu ketika ada 

sesuatu yang membuat saya sedih.” 

    

“Saya mudah marah di sekolah.”     

“Guru saya sering tidak mengetahui 

apabila saya merasa kesal” 

    

“Guru saya percaya pada apa yang 

saya katakan” 

    

“Guru saya membantu saya memahami 

diri saya dengan lebih baik.” 

    

“Saya bercerita kepada guru saya 

tentang masalah dan kesulitan saya.” 

    

“Guru saya mendorong saya untuk 

berbicara tentang kesulitan saya.” 

    

“Guru saya memahami saya.”     
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“Ketika saya marah, guru mencoba 

untuk memahami perasaan saya.” 

    

“Guru saya merupakan orang yang 

saya percaya.” 

    

“Saya merasa bahwa guru tidak 

memahami apa yang saya rasakan 

sebagai siswa” 

    

“Saya dapat mempercayai guru saya 

apabila ada sesuatu yang perlu saya 

ungkapkan tentang perasaan dan 

pendapat saya” 

    

“Guru marah kepada saya tanpa alasan 

yang jelas” 

    

“Guru saya bertanya pada saya ketika 

mereka melihat ada sesuatu yang 

mengganggu saya” 
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Appendix 3 : Faculty Research Permit
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Appendix 4: Research Permit from Provincial Government Research Agency 
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Appendix 5 : Parent attachment assumption observation based on histogram 

for normality and  boxplot for significant outliers 
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Appendix 6 : Peers attachment assumption observation based on histogram 

for normality and  boxplot for significant outliers 
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Attachment 7 : Teacher-student relationship assumption observation based 

on histogram for normality and  boxplot for significant outliers 

 

 

 

 

 

 



121 

 

Attachment 8 : Students well-being assumption observation based on 

histogram for normality and boxplot for significant outliers 

 

 

 

 

 

 


